Utah State University

DigitalCommons@USU
All Graduate Theses and Dissertations

Graduate Studies

5-1995

Child Care and Parental Beliefs in Korean-American Families
Wanjeong Lee
Utah State University

Follow this and additional works at: https://digitalcommons.usu.edu/etd
Part of the Social and Behavioral Sciences Commons

Recommended Citation
Lee, Wanjeong, "Child Care and Parental Beliefs in Korean-American Families" (1995). All Graduate Theses
and Dissertations. 3116.
https://digitalcommons.usu.edu/etd/3116

This Dissertation is brought to you for free and open
access by the Graduate Studies at
DigitalCommons@USU. It has been accepted for
inclusion in All Graduate Theses and Dissertations by an
authorized administrator of DigitalCommons@USU. For
more information, please contact
digitalcommons@usu.edu.

CHILD CARE AND PARENTAL BELIEFS
IN KOREAN-AMERJ CAN FAMILIES
by
Wanj eong Lee

A di ssertation submitted in partial fulfillment
of the requirements for the degree
of
DOCTOR OF PHILOSOPHY
in
Family Life/Family and Human Development
Approved:

UTAH STATE UNIVERSITY
Logan, Utal1

1995

ii

Copyright: Wanjeong Lee, 1995
All Rights Reserved

iii
AB STRACT

Child Care and Parental Beliefs
in Korean-American Families

by

Wanjeong Lee, Doctor of Philosophy
Utah State University, 1995

Major Professor: Dr. Jay D. Schvaneveldt
Department: Family and Human Development

The purpose of this study was to investigate Korean-American families' beliefs
about child development and their child-care practices. Questionnaires were distributed
and mailed to wives of Korean-American dual-earner families residing in Utah with
young children. Incorporated measures were the Suinn-Lew Asian Self-Identity
Acculturation Scale (SL-ASIA), Maternal Expectations of Child Development, questions
on the type of child care and its quality, and the Child Care Satisfaction Scale (CCSS).
Seventy-three mothers filled out the questionnaire for 104 children's child-care
situations.
Results showed that Korean-American mothers were moderately acculturated and
held both American and Korean values concerning the growth and development of
children. There were consistent relationships among the type of child care, mothers '
quality rating, and maternal satisfaction, as they relate to family characteristics. That is,
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the child's age, family income, and the availability of relatives were factors related to the
type of child care. Korean-American mothers considered educational activities or
learning opportunities as important factors in child care and gave higher ratings to center
care than they gave to relative or neighbor care. Also, maternal satisfaction with the care
arrangements was positively related to their ratings of quality.
(118 pages)
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CHAPTER!
INTRODUCTION

Child Care in Context

The general purpose of this study was to assess child-care attitudes and practices
of Korean-American families who have recently immigrated to the United States. Since
World War II, the percentage of American women and women in general throughout the
world in the work force has increased dramatically (Klein, 1992). As the rate of
maternal employment increases, so does concern over the quality of care for children and
possible effects of nonmaternal care.
Problems associated with child care have been experienced to a greater degree
than previously the case in almost every society (Lamb & Sternberg, 1992). Trying to
generalize across contexts or cultures, researchers have realized it is naive to ask
questions about the universal situations of child-care experience (Booth, 1992; Lamb,
Sternberg, Whang, & Broberg, 1992).
Human development is a complex, multifaceted process, so it is necessary to
understand not simply patterns of child care, but these patterns within the context of
other experiences, ideologies, and practices. For example, minority groups in the United
States have both continuities and discontinuities with their ancestral cultures (Choi, Kim,
& Choi, 1993).

In terms of migration history, Koreans are relatively recent immigrants to North
America. A vast majority of Korean immigrants came after the Immigration Reform Act
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of 1965 (Mangiafico, 1988). Korean immigrants tend to be young and well educated,
and they are often accompanied by young children (Kim & Choi, 1994). Immigrant
research can provide a juxtaposition of development of ethnic groups in the United
States and in their regions of origin (Greenfield & Cocking, 1994).

Justification and Problem Statement

There is a growing trend for dual employment households in the USA and other
parts of the world. Care of children has become a worldwide social problem during the
past 30 years. Researchers have come to recognize the diversity and complexity of
child-care arrangements. Children grow up in a heterogenous array of family
circumstances, while many also experience multiple types of nonparental care (Lamb &
Sternberg, 1992). Child care has to be viewed in its broader social context.
At the end of the 20th century, the mixture of cultures within nation-states is a
fact that is gaining recognition and importance. The United States is unique in
representing a confluence of various immigrants and this mixture has made
identifiable subcultural groups termed minorities. Each minority group has its own
cultural history and roots. The cultural background of each minority group comes from
another part of the world.
These facts raise critical issues for understanding the development and
socialization of minority children. Cross-cultural and ethnic findings have been
evaluated in terms of the mainstream ofEuro-American evidence (Greenfield &
Cocking, 1994). More and better child-care studies are needed, studies that go beyond
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the traditional American or European models of child care. This study, which focuses on
the child-care practices of Korean-Americans, helps to address research attention to this
greater world social problem of caring for young children.
In America, Korean immigrant research has focused mostly on school-age
children or adolescents and their school performance (Choi et al., 1993; Kim & Choi,
1994). There is little research that has focused on preschool-age children with Korean
ethnicity. American teachers or caregivers often find themselves faced with parents
whose expectations are unknown to them and whose children seem "unprepared" for
preschool or school (Goodnow, Cashmore, Cotton, & Knight, 1984). Differences and
misunderstanding may be partially clarified by knowing where parental beliefs and
expectations of child development vary.
When studying ethnic groups, researchers tend to emphasize group
characterizations. Individual differences, however, can be as great in minority groups
and their societies of origin as they are in members of the dominant groups in the United
States (Kim & Choi, 1994; Sodowsky, Wa.i Ming Lai, & Plake, 1991). Individual levels
of acculturation need to be considered as a within-group variation.
Two problems of acculturation research usually exist. First, acculturation has
typically been measured un.idimensionally, mostly using the English language, and
second, most multifaceted measures have been developed for the Hispanic ethnic groups
(Sodowsky eta!., 1991). Recently, Suinn, R.ichard-R.igueroa, Lew, and Vigil (1987) and
Su.inn, Ahuna, and Khoo ( 1992) have developed a multifaceted acculturation scale for
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various Asian ethnic groups. It would be useful to use this scale for the Korean ethnic
group, and to check individual differences in the same ethnic culture.
Although there have been numerous studies focusing upon how child-care may
affect the development of children, much less attention has been given to the mothers '
experience of child-care arrangements (Erdwins & Buffardi, 1994). Parents' experiences
and values have been reported to be important in the selection of child-care arrangements
(Sonenstein & Wolf, 1991). Assessing parents' reports may be useful, because parents
have a particularly comprehensive observational base for their children' s experiences
(Weisz, Sigman, Weiss, & Mosk, 1993).
In the first phase of child-care research in the 1980s, emphasis was on whether
children experienced nonparental child care or not, and what type of child-care
arrangements were important. However, in the second phase of research in the I 990s,
researchers began focusing on the quality of care, and the way in which factors together
affect children from different family backgrounds (Lamb & Sternberg, I 992; Zaslow,
I 99 I). Thus, beyond considering the type of child care, it is necessary to study the
quality of child-care arrangements, and parents' overall satisfaction with the
arrangements.
When studying the quality of child care and parents' satisfaction with the
arrangements, it has been argued that measurements are not specific enough (Erdwins &
Buffardi, 1994; Sonenstein & Wolf, 1991 ; Zaslow, 1991). That is, the quality of child
care has been measured by either structural characteristics, such as caregiver-child ratio,
price, and location; or process characteristics, such as caregiver-child relationship or
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caregiver's warmth. And parents ' satisfaction with the child care arrangements has been
measured unidimensionally with little variation, usually using a five- or seven-point
Likert-type scale.
This study used multifaceted measures for both quality of child care and parents'
satisfaction with the arrangements. One advantage of this approach was that it provided
a means to explore how the characteristics of care, including both structural and process
measures, relate to parental satisfaction with various dimensions of the arrangement.
Another advantage was that both measures can generate an overall picture of child care
for children aged 0 to 8 years, who are the target population of this study.

Purpose of the Study

The purpose of this study was to examine parental beliefs about child
development and the child-care situation of Korean-American families. First of all, the
maternal expectations of child development as they relate to family characteristics were
explored. Acculturation levels of Korean-American families were also examined as a
within-group variation.
Second, child-care situations of Korean-American families were examined. That
is, this study was designed (a) to examine the type of child care, as it relates to family
characteristics, (b) to examine the quality of the child-care arrangements, as it relates to
the type of child care and family characteristics, and (c) to examine parental satisfaction
with the arrangements, as it relates to the type of child care, its quality, and family
characteristics.
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Summing up, the overall goal of this study, then, was to examine the relationship
between acculturation, parental beliefs about child development, and the child-care
situation. This study was especially designed to study the intrinsic relationship between
the type of child care, its quality, and maternal satisfaction with the arrangement.
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CHAPTER II
LITERATURE REVIEW

Parental Beliefs about Child Development in Context

Development of parental beliefs is influenced by multiple factors within the
individual and societal context. The following sections of this chapter review the
assertion that maternal expectations of child development, as a measure of parental
beliefs, vary according to family characteristics. Also to be discussed is the idea that
these differences in maternal expectations are influenced by individual acculturation
levels within an ethnic culture.

Maternal Expectations of Child Development
Since the 1980s, there have been several comprehensive reviews of parental
beliefs (e.g., see Goodnow, 1984, 1988; Goodnow & Collins, 1990; Miller, 1988;
Okagaki & Divecha, 1993). In her theory about how cultural contexts influence
parenting, Hoffman ( 1988) suggested that children satisfy different needs for their
parents, and that cultures differ in regard to which needs of children are seen as
satisfying.
Among several measures of parental beliefs, maternal expectation for mastery of
developmental tasks represents one facet of a culture's notion about the nature of
childhood and development (Goodnow et al., 1984). Cultures differ from one another in
the types of competence that adults encourage in children, the age at which they expect a
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given skill to be acquired, and the level of proficiency they want children to achieve
(Hess, Kashiwagi, Azuma, Price, & Dickson, 1980).
A series of studies considered differences in maternal expectations between
Asian and American (or Australian) mothers (Goodnow et al., 1984; Hess et al., 1980).
Consistent with the differences in broader cultural values, the researchers found that
Asian mothers expected their children to be emotionally mature, obedient, and courteous
at an earlier age than Caucasian mothers. In contrast, Caucasian mothers expected their
chi ldren to be verbally assertive and to display individual action.
Within the United States, ethnic minority families represent a strong emphasis on
familism and group identity (Okagaki & Divecha, 1993). Commonly, Asian-Americans
emphasize interdependence and the maintenance of social relationships (Spence, 1985).
With the adoption of Confucianism, the emphasis on human relationships became
dominant in traditional Korean culture (Han, 1974). And it is still an important
component in most immigrant Koreans.
Koreans are family oriented (e.g., see Kim & Choi, 1994). Family plus the love

(cheong) that binds family members together is the most important part of the Korean
conception ofself(Choi et al., 1993; Kim, 1986; Lee, 1990). Korean mothers'
child-rearing attitudes also emphasize collective identity, emotional dependence, and
duties or obligations (Kim & Choi, 1994). However, it has yet to be studied how these
maternal beliefs vary according to individual acculturation within a dominant American
culture.
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In regard to the family's socioeconomic status (SES), mothers from higher
socioeconomic backgrounds expected mastery of developmental tasks at a slightly
earlier age. Also, family's socioeconomic characterisitcs were related significantly to
maternal expectations of social skills in Asia, and to verbal assertiveness in the U.S.
(Hess et al. , 1980).

Acculturation as a Within-Group Variation
Ethnic groups result from the interaction of the heritage culture and the dominant
culture (Kim, 1986). The theory of acculturation attempts to understand the adjustment
of minority groups to the culture of the dominant group (Sodowsky et al., 1991).
Acculturation is defined as culture change that results from continuous first-hand contact
between two distinct cultural groups (Kim & Choi, 1994).
During the process of acculturation, individuals may experience five types of
changes: physical, biological, cultural, social, and psychological (Berry, Kim, Minde, &
Mok, 1987). However, acculturation has typically been measured with a single index
such as language usage or English fluency (Sodowsky et al., 1991 ).
Acculturation is probably a much more multifaceted phenomenon (Mendoza,
1984; Suinn et al., 1987). Thus, a minority person might adopt (a) rejection in terms of
marriage partner preference and religion, (b) assimilation in terms of dress customs, and
(c) integration in terms of food and celebration of major holidays (Sodowsky et al.,
1991). Thus, it is now seen as necessary to use measurement devices of acculturation
that reflect a multifaceted phenomenon.
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Another point to be considered is the fact that the measurement of acculturation
for American ethnic minority groups has largely focused on Hispanics (Suinn et al.,
1987, 1992). Suinn and his colleagues (1987, 1992) have recently developed a
multifaceted measurement of acculturation for all Asian-American groups.
Research shows that acculturation options differ among people of a minority
group depending on sociocultural and demographic variables. Moderator variables
influencing acculturation level are generational status, education and income, age, years
of residence in the United States, and job skills, religion, kinship structure, and purposes
of immigration (Gim, Atkinson, & Kim, 1991; Sadowsky et al., 1991; Suinn et al.,
1987).

Nonparental Child Care and Correlates

Nonparental child-care arrangements, their quality, and satisfaction with those
arrangements are interrelated. The quality of child care should be assessed by process
characteristics as well as by structural characteristics, and satisfaction with child care
should be measured by multifaceted dimensions. Also, it must be remembered that all
these factors in nonparental child-care situations are not free from family characteristics,
such as socioeconomic status, children's age, and parental values.

Type of Child Care
Among the various types of child care, general child-care settings typically
include center care, family day care, and relative care. Also there are some school-age
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children in self-care or in the care of a sibling or other person under the age of 14 either
before school, after school, or at night.
According to the 1990 National Child Care Survey of children with employed
mothers, 20% of children under age 3 and 43% age 3-5 were in center care; 22% under
age 3 and 17% age 3-5 were in family day care; 21% under age 3 and 16% age 3-5 were
in relative care; and, 32% under age 3 and 21% age 3-5 were in no child care (Davis &
Thornburg, 1994). Also, the 1984 Current Population Survey shows that there are
significant numbers of children (about 2.4 million) from 5 to 13 years old who care for
themselves or who are cared for by another child under age 14 at some time during the
day (Cain & Hofferth, 1989).
The child's age is an important factor in the type of care chosen. Many parents
prefer to place their young children in family day-care. And older children are
significantly more likely to be placed in day care centers (Erdwins & Buffardi, 1994).
Hofferth (1992) interpreted this as being because family day-care homes are more likely
than center-based programs to accept infants and toddlers. Also, according to Waite,
Leibowitz, and Witsberger {1991), parents consider care by relatives to be ideal for
children age 3 and under.
Many school-age children care for themselves. According to a study by Cain and
Hofferth (1989), however, most children in self-care are not from low-income, single
parents who cannot afford to provide stable child care arrangements for them. Rather,
they are more likely to be older, White, middle-class children who live in suburban or
rural areas.
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Family characteristics also influence the type of child care chosen. There is some
tendency for the higher income (over $45,000 per year), more educated, and full-time
working mothers to use center care (O'Connell & Bachu, 1990). Having a large number
of children, low maternal wage level, a low level of education, or a small number of
hours worked tend to be associated with less use of organized group care (Mason &
Duberstein, 1992). Thus, the more that parents can afford to spend on child care, the
more likely they are to choose center care over other forms of child care.
There is consistent evidence that the availability of relatives has a strong impact
on whether they are chosen as caregivers (Parish, Hao, & Hogan, 1991 ). Whether the
measure used pertains to adults living in the child's home or living nearby, children that
have kin available are more likely to be cared for by them than are children without
nearby kin (Mason & Duberstein, 1992).
While a high proportion of parents who choose relative care indicate that they
value either the intimate relationship these caregivers offer or their low price, relative
care in the U.S . is usually negatively related \vith the household' s income and positively
related with the number of children (Lehrer & Kawasaki, 1985; Sonenstein & Wolf,
1991).
This relationship between relative care and the household's income is reversed in
Korea. Yoon (1994) reported in her study that 68.5% of women who have professional
jobs use relative care, compared with 25.9% of women who have other kinds of jobs and
that the price of relative care is higher than that of other forms of care. Even though it
might be because day care centers in Korea may be oflesser quality than in the U.S., it
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seems true that Korean mothers prefer relative care because of intimate relationships
between caregiver and the child.

Oualitv of Child Care
It has become increasingly clear that it is not important to ask whether child care
is harmful or just to compare the type of child care. Researchers rather now argue that
the quality of care is important, since there is substantial variation in quality within every
type of care (Hofferth & Phillips, 1991).
Child-care quality is a complex, multidimensional phenomenon that is difficult to
measure in its entirety (Mason & Duberstein, 1992). There are three general approaches
to defining and operationalizing child care quality: the global or summary measure, the
structural measure, and the interactive or experiential process measure (Zaslow, 1991).
First, the global or summary measure places overall care quality as high,
medium, low, or uses a summary score such as the Early Childhood Environment Rating
Scale (e.g., see Bjorkman, Poteat, & Snow, 1986). Second, the structural measure
checks structural features of care quality, such as group size, caregiver-child ratio, or
caregiver qualifications (e.g., see Culkin, Morris, & Helburn, 1991; Hofferth &
Wissoker, 1991 ; Howes & Stewart, 1987). And third, the interactive or experiential
process measure uses direct observation of interactive behavior, particularly of care
givers with children. This approach checks caregiver involvement, frequency of
caregiver speech to children, or caregiver-child interaction (e.g., see Andersonn, Nagle,
Roberts, & Smith, 1981; Berk, 1985 ; Howes & Rubenstein, 1985).
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Using either the frrst summary measure of quality or the second specific
structural dimensions as indices of quality, studies have reported that higher quality of
care is associated with the third approach, the content of caregiver-child interaction
(Zaslow, 1991 ). This is because the structural characteristic of child care, such as group
size, number of children per adult, and caregiver education, may not necessarily reflect
the child-care process. The process characteristic, such as a secure and loving
environment, may weigh more heavily in parents ' decisions than do structural counts of
children and adults (Waite et al. , 1991).
Studies have not always been restricted to one approach, and indeed some have
used all three (e.g., see Phillips, Howes, & Whitebook, 1992). Even though there is a
clearly articulated basis for using each of the three approaches in defrning quality, it is
beneficial to obtain CO!Ilplementary data from the three approaches (Zaslow, 1991 ).
In addition to those aspects of quality, Phillips and Howes (1987) addressed
contextual measures, such as type of setting and staff stability. Staff stability has
typically been measured by changes in arrangements (e.g. , see Howes & Stewart, 1987),
or changes in caregivers (e.g. , see Cummings, 1980). Also, Mason and Duberstein
(1992) emphasized that availability, which refers to convenience and dependability,
needs to be an important aspect of quality in child care.

Child Care Type Price and Oualitv
Although there is evidence that the availability and affordability of child care
may influence the type of care chosen, it is difficult to conclude that the type of child
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care or cost always has the same influences on its quality (Mason & Duherstein, 1992).
It is often said that child-care centers and early education programs are more likely than
home-based arrangements to possess characteristics that lead to positive child
development outcomes (Kisker, Maynard, Gordon, & Strain, 1989).
Although parents often state a preference for organized group care, there is little
evidence that this is rated highest by parents on all dimensions of quality and
convenience (Mason & Duberstein, 1992). Type of care and quality do not have a
simple relationship with each other, regardless of whether quality is measured
objectively or is judged subjectively. Relative care or family day care have higher
quality in some dimensions such as caregiver-child interaction and availability than
center care (Sonenstein & Wolf, 1991).
Because both expensive and inexpensive forms of child care rate highly on some
quality dimensions, the direct relationship between child-care cost and quality of care is
weak. Waite et al. (1991) reported that there is little association between what parents
pay and the quality of care their children are receiving. In this research, the quality
measures were based upon parental reports of the quality of their children's
arrangements.
This lack of a direct relationship between price and quality may be due to the
way quality is measured. While researchers measure quality in structural terms, parents
view it in terms of process, which includes a secure and loving environment. For
example, it might he common that relative care is strongest on process, and at the same
time, the best deal in terms of price.
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Family Characteristics and
Quality of Child Care
Socioeconomic and psychological family characteristics are related to the quality
of the child-care arrangement parents choose for their children. First, quality of child
care and socioeconomic family characteristics are not consistently related. Several
studies have reported that families of relatively higher socioeconomic status receive
child care of higher quality (e.g. , see Anderson et al. , 1981; Goelman & Pence, 1987).
Some studies, however, have reported that families with more resources such as
higher earnings, more education, more income, and intact families do not typically
obtain higher quality care (Waite et al., 1991). Thus, while there is evidence across a
number of studies that family socioeconomic resources and quality of chi ld care are
linked, the precise nature of the relationship needs further scrutiny (Zaslow, 1991).
Second, psychological family characteristics and the quality of child care are not
independent. Parents who were most stressed and restrictive in child-rearing attitudes
selected the lowest quality child-care arrangements for their children, whereas more
nurturing and supportive families were associated with selecting higher quality child care
(Howes & Stewart, 1987). If socioeconomic and psychological family characteristics are
linked with care quality, it is important to determine which aspects of family
characteristics are related to the quality of child care.

Satisfaction with Child Care
Although research has consistently found that the majority of parents report being
satisfied with their child-care arrangements (Phillips, 1992), many of these studies
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obtained a single rating of general or overall satisfaction to assess parent satisfaction
(e.g., see Leventhal-Belfer, Cowan, & Cowan, 1992; Sonenstein & Wolf, 1991).
Satisfaction data for child care are notorious for limited variability. Moreover,
satisfaction questions typically fail to distinguish different aspects of care, such as its
convenience, quality, and reliability (Mason & Duberstein, 1992).
When these distinctions are made, somewhat more variability is obtained. For
example, parents using child-care centers in the Atlanta site of the National Child Care
Staffing Study were somewhat satisfied with the stability of the staff, but were highly
satisfied with the location of the center (Phillips, 1992). Parents may reveal more
detailed and varied opinions about their child-care arrangements in multidimensional
measures than in previous unidimensional measures. Erdwins and Buffardi (1994) have
described the factor analysis of a more comprehensive measure of parental satisfaction
with child care; moreover, the factors proved to be significantly and differentially related
to several aspects of the mothers' lives.
Although measures of parental satisfaction with child care might be greatly
improved by asking parents to assess more aspects of the arrangements, it is not known
how their ratings may correlate with independent measures of family characteristics, type
of child care, and its quality. In relation to family socioeconomic characteristics, there is
research that shows low-income parents to have relatively high rates of dissatisfaction
with child care (Sonenstein & Wolf, 1991). Relationships between the type of child
care, the quality, and maternal satisfaction are discussed below.
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Child Care Type. Quality.
and Satisfaction
Demographic or socioeconomic variables are strongly related to the type of daycare arrangements parents choose for their young children. Independent of these
demographic variables, there are also significant differences in the mothers' level of
satisfaction with certain aspects of their different arrangements (Erdwins & Buffardi,
1994).
It is still unclear, though, whether different types of arrangements may be viewed
by parents as having different strengths and weaknesses. Endsley and Bradbard (1987)
have suggested the need for researchers to assess what parents perceive as the specific
advantages and disadvantages of the different types of child-care arrangements.
In a study by Erdwins and Buffardi (1994), mothers reported different levels of
satisfaction with the type of child care they were using, independently of demographic
factors. Contrary to what had been predicted, those mothers using center care emerged
as the least satisfied among three groups that used family day care, center care, or au
pair.
However, in the study of Aid to Families with Dependent Children (AFDC)
mothers by Sonenstein and Wolf (1991), the type of child care had no relationship to
satisfaction with the care. Rather, there were several dimensions of quality and
convenience that were related to satisfaction in that study. In particular, for younger
preschool-age children, the caregiver-child ratio and the convenience of the care location
were both important for mothers' satisfaction. For older preschoolers, learning
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opportunities, the child ' s happiness with the arrangement, and convenience of the
location were important (Sonenstein & Wolf, 1991).

Ecological Theory

This study approaches the child-care situation of ethnic groups, based on an
ecological perspective. The ecology of human development has been defined as the
scientific study of the progressive, mutual accommodation between the developing
person and the changing immediate and broader contexts (Bronfenbrenner, 1979).
Bronfenbrenner (1979) argued that the environment was best understood as a
multidimensional dynamic system. He, then, in a series of publications
(Bronfenbrenner, 1986a, 1986b; Bronfenbrenner & Couter, 1982; Bronfenbrenner,
Kessel, Kessen, & White, 1986), proceeded to outline a conceptual framework for
analyzing development in context.
Regarding research, human ecology theory provides a rationale for the
exploration of ecological variables related to the family. It is necessary to take into
account the interrelationships between the family and the social-cultural environments
that impact the developing child (Bronfenbrenner & Couter, 1982). Most of the research
has focused on the family system as the primary context of childrearing, and its dynamic
linkages with other key contexts that affect development, both immediate, such as child
care or neighborhood, and more remote, such as class or culture (Bronfenbrenner, 1979).
Bronfenbrenner's model is not a model of family development per se, but
provides a framework for looking at ways in which intrafamilial processes are influenced
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by extrafamilial conditions and environment (Bubolz & Sontag, 1993). Since this theory
is not based on any particular family type or configuration, it is appropriate for use with
families of diverse structures, ethnic, or racial backgrounds, in different life stages and
life circumstances (Westney, 1993).
Bronfenbrenner (1979) criticized that despite the volume of data, the variables
measured in day-care settings are highly restricted in range. It is necessary to understand
child care in context of culture, economics, and the history of ethnic groups. To
construct more universal theories of child care and development, the scientific base must
go beyond the dominant streams ofEuro-American. The ecological framework is
helpful in examining the complex situations of ethnic children and family development.

Summary

The relationships between acculturation and parental beliefs about child
development were examined in the first part of the literature review. Regarding
nonparental child care, the relationships between the type of child care, its quality, and
satisfaction with the arrangements were discussed in the second part. Those
relationships are pictured as Figure I.

Research Hypotheses

From this review of literature and this conceptual model, the following research
hypotheses have been developed.
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Demographic Variables

<Family Characteristics>

<Child Care Situation>

Figure I. Conceptual model of relationships between variables.

Hypothesis I : The acculturation of Korean-American mothers is related to
family characteristics.
Hypothesis 2: Maternal expectations of child development are related to family
characteristics.
Hypothesis 3: The type of child care used differs according to family
characteristics.
Hypothesis 4: Mothers' ratings of the quality of the child care are related to the
type of the arrangement.
Hypothesis 5: Mothers' ratings of the child care quality are related to family
characteristics.
Hypothesis 6: Maternal satisfaction with child care differs according to the type
of the arrangement.
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Hypothesis 7: Maternal satisfaction with child care is related to the mothers'
ratings of the child care quality.
Hypothesis 8: Maternal satisfaction with child care is related to maternal
expectations of child development.
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CHAPTER Ill
METHODS

Definition of Terms

Several major terms that were conceptualized for this study are as follows:
young children, family characteristics, maternal expectations of child development,
acculturation, type of child care, mothers' ratings of the quality of child care, and
satisfaction with child care.
Young children: Children from birth through age 8 are regarded as young
children in the field of early childhood development and education (Morgan et al. , 1991 ).
Family characteristics: Variables that explain characteristics of the family, as
related to child care, are family income, parents ' education level, number of children,
age of each child, availability and access of kin to care for children, maternal
expectations of child development, and acculturation. These are the central family
characteristics examined in this study.
Maternal e'Wectations of child development: Mothers' beliefs relative to the age
that their children achieve or master proper competence in several dimensions of
development.
Acculturation: Culture change that is started by the conjunction of two cultural
systems and is the consequence of direct cultural transmission of ecological or
demographic modifications influenced by the majority culture.
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Child care: A division of labor through which young children receive care and
education (Davis & Thornburg, 1994; Mason & Duberstein, 1992). The types of child
care that were of interest in this study were center care, family day care, relative care,
father care, and self-care.
Mothers' ratings of the quality of child care: Mothers ' ratings of how well childcare arrangements address the needs of the child and the family based on indicators of
structures, process, avai lability, and affordability.
Maternal satisfaction with child care: Mothers ' subjective level of satisfaction
with various dimensions of the child-care arrangement.

Research Design

This study can be concluded to be exploratory, because Korean-Americans'
child-rearing values or child care situations have never been studied. This study also
could be categorized as a cross-sectional field study, because it explored the
Korean-American ethnic group's child-care practices at a single point in time within a
cultural context.
This study assessed the child-care situation of each child in his or her family
settings. The questionnaire consisted of two separate parts. The first part of the
questionnaire consisted of questions about family characteristics, such as demographic
variables, maternal expectations of child development, and acculturation. The second
part of the questionnaire was composed of questions about the type of child care, the
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mothers ' ratings of the quality, and maternal satisfaction with the arrangement for each
child.
Each questionnaire consisted of one section dealing with family characteristics
and two sections dealing with child care. Each respondent was asked to answer the
family characteristics section of the questionnaire. Respondents were then asked to fill
out one child care situation section for each young child up to two children in the family.
If a respondent had more than two young children, she was asked to fill out the two
child-care sections for the two youngest children only.
In the questionnaire, simple and objective questions such as demographics and
immigrant history were asked in Korean. The Korean language questionnaires decreased
the time needed to answer the questions and reduced error rates. Questions from
standardized measurements such as maternal expectations of child development,
acculturation, and satisfaction with child care were asked in English, because the
translation of any standardized measurement could cause some problems in reliability
and validity. However, to enhance understanding, a Korean translation was included
under each question.

Data Collection Procedure

Every effort was made to include as many Korean-American dual-earner families
with young children who live in Utah in this study as possible. The population for this
study has not been determined. Based on estimates of leaders oftbe Korean-American
Society of Utah and Korean religious leaders, the researcher had estimated that the
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population would consist of about I 00 families. The researcher used three methods of
identifying respondents for the study.
First, Korean immigrants in Utah were usually linked by Korean church
networks. All 14 Korean Christian churches (except one) were located in the Salt Lake
and Ogden areas of Utah. The researcher requested from each church a list of families
that qualified for this study, with the mothers' name, phone number, and home address.
Second, most Korean women of mixed-marriage families lived in the Layton area
near Hill Air Force Base, because their husbands usually worked in the air force. Some
of these women attended one of the Korean churches. These women helped the
researcher identify additional mixed-marriage families who did not attend a Korean
church.
Third, the researcher also personally contacted other Korean families who did not
attend a Korean church by visiting private meetings such as baby showers, parties, or
cosmetic massage meetings. The researcher also contacted people who worked for the
Korean-American Society of Utah or the Asian Association of Utah.
The researcher then visited some of the Korean churches and private meetings to
meet people and to distribute questionnaires to those interested in participating in the
study. After receiving the completed questionnaire from the participants, the researcher
gave mothers who completed the questionnaire a Korean-seaweed as a small present for
their help and cooperation.
The researcher also mailed mothers questionnaires, accompanied by a letter of
explanation and a self-addressed, stamped envelope in which to return the questionnaire.
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The respondents were asked to write their home address on the return envelope for two
reasons. First, the addresses were used to send a small present to those subjects who
returned a completed questionnaire. Second, the addresses were also used to identifY
respondents who did not answer the questionnaire, thereby allowing the researcher to
call or send postcards asking the respondents to answer and return the questionnaire.
After receiving the completed questionnaires, the researcher also mailed each respondent
the same present with a letter of appreciation.
One hundred fifty questionnaires were distributed both directly and indirectly in
this study. While the researcher distributed or mailed 98 questionnaires directly, the
researcher also gave the other questionnaires to people who owned stores and to people
who had large social relationship networks, both of whom were willing to distribute the
questionnaire to their customers or acquaintances.
Among the !50 questionnaires, 73 questionnaires were collected. When making
phone calls to the respondents who had not sent the questionnaire back, the researcher
found that some people had received the questionnaire two or three times, and that there
were some families who were not dual earners or did not have young children so that
they did not meet the criteria for this study.
Considering these matters, it is difficult to calculate a specific response rate for
this study. If based on the first estimate of about I 00 families, the response rate would
be over 70%. As the last step of the procedure, the completed questionnaires were coded
and prepared for analyses.
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Measurement

Maternal Expectations of Child
Development
The researcher modified a procedure developed by Hess eta!. (1980) to measure
maternal expectations as a questionnaire survey (see Appendix B). Hess et al. (1980)
constructed 38 items to represent several categories of behavior that a child would
normally be expected to master during the first 8 years of life. Mothers scored 38
behaviors into three boxes.
Each box represents an age category (expected mastery of tasks before age 4
years, between ages 4 and 6, and after age 6). These categories were assigned scores of
1, 2, and 3 such that lower numbers indicated that mastery was expected at an earlier
age. Each item was asked in the questionnaire for this study and was scored as I , 2, and
3, the same as Hess et al. (1980).
Reliability was not reported by Hess at al. (1980). However, the questions were
regarded as cross-culturally valid. Hess et al. ( 1980) used this instrument to compare
Japanese mothers' and American mothers' expectations. Goodnow et al. (1984) also
compared Australian-born and Lebanese-born mothers' expectations using this
procedure.

Acculturation
The Suinn-Lew Asian Self-Identity Acculturation Scale (SL-ASIA: Suinn et al. ,
1987) was used to measure levels of acculturation (see Appendix C). The SL-ASIA was
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composed of21 multiple choice questions that covered language (4 questions), identity
(4 questions), friendship choice (4 questions), behaviors (5 questions),
generation/geographic history (3 questions), and attitudes (I question).
In recognition of some reality constraints for answers, the scale included not only
actual behaviors but also assessed ideals (preferences). In addition, since "Asian"
covered a variety of ethnic heritages, such as Chinese, Japanese, Korean, etc., items were
worded to recognize such groups.
In scoring this scale, a total value was obtained by summing across the answers

for all 21 items. A final acculturation score was calculated by then dividing the total
value by 21; hence, a score could range from 1.00 (low acculturation) to 5.00 (high
acculturation).
Cronbach's alpha for the SL-ASIA was found to be .91 in Suinn et al. (1992). It
was comparable to the internal-consistency estimates of .88 reported in the study by
Suinn et al . (1987), and .89 reported by Atkinson and Gim (1989).
Suinn and his colleagues (1987) also used three individual items on the SL-ASIA
as criteria for validating the overall instrument and reported a direct relationship between
scores on the SL-ASIA and (a) generation since immigration of respondent,
(b) respondents' length of residence in the United States, and (c) self-ratings of cultural
identity.
Beyond confirming the concurrent validity as above, Suinn and his colleagues
(1992) reported the factorial validity of the measurement. The five interpretable factors
that were identified for the SL-ASIA were cultural preference (accounting for 41.5% of
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the variance), ethnic interaction (10.7% of the variance), affinity for ethnic identity and
pride (6.6%), generational identity (5 .9%), and food preference (5.0%).

Type of Child Care
The type of child-care arrangements were operationalized by the researcher, with
reference to Morgan et al. (1991) and Sonenstein and Wolf (1991 ). Types of child care
that were of interest in this study were center care, family day care, relative care, father
care, and self-care (see Appendix D).
Center care referred to private care purchased by parents, government, private
charity, or employers, such as Head Start and public school programs. Center care
included for-profit, nonprofit, full-day , part-day, nursery schools, church-sponsored,
employer-sponsored, day nurseries, and other child development programs.
Family day care referred to care by nonrelative, family child care, and group
child-care homes. These fell entirely in the private purchase-of-service delivery system
and represented a major program type for all age groups, especially infants and toddlers.
Care by a nonrelative referred to the type in which the child was cared for in the
child's home or in another home by a nonrelative such as a neighbor or friend of the
family. Family child-care providers generally cared for six or fewer children in their
own home. Group child-care homes were similar, with 7 to 12 children cared for by two
adults in the home of the provider.
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Relative care referred to all types of care in which a child was cared for by a
relative of the family. A child can be cared for in the child' s home or in another home
by brother/sister, by grandparent, or by another relative.
Father care referred to care in which the child was cared for by a father in the
home when the mother was working.
Self-care referred to care in which the child was cared for by himself/herself or
cared for by a sibling or other person under the age of 14.

Mothers' Ratings of the Quality
of Child Care
There are few standardized measures that can be used to measure the mothers'
perception of the quality of child care. Some standardized measures, such as the Early
Childhood Environment Rating Sale, are not well-suited for mothers, because they were
developed for professionals in child development. Thus, a measure of care quality was
made by the researcher (see Appendix E), based on several studies (Booth, 1992; Howes
& Stewart, 1987; Phillips eta!., 1992; Sonenstein & Wolf, 1991; Zaslow, 1991).

Research has demonstrated that two common components dealing with the
quality of child care are structural characteristics, such as caregiver-child ratio, group
size, or caregiver qualifications; and process characteristics, such as caregiver-child
interaction or caregiver's sensitivity to children' s needs. To assess these two
components, three questions explored structural characteristics and seven questions
explored process characteristics. These questions were drawn from previous research.
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Also, to check contextual characteristics, one question was designed to determine
the number of changes in child care arrangements. There is growing concern that
availability and affordability are important aspects of quality for mothers who choose
child care arrangements (Booth, I 992; Sonenstein & Wolf, I 99I ). Eight questions were
chosen from Sonenstein and Wolf(I99I) to ask about the availability of child care
arrangements, and one question for affordability.

Child-Care Satisfaction
The Child Care Satisfaction Scale (CCSS) developed by Buffardi and Erdwins
(1993) was used (see Appendix F). This is a multidimensional scale to measure the
mothers' satisfaction with various child-care arrangements. This scale consists of four
subscales, which are named Caregiver Communication, Caregiver Availability/
Dependability, Caregiver Attentiveness, and Caregiver Cost/Convenience.
The Caregiver Communication subscale focused on responsiveness to
suggestions about the mothers' child, feedback provided by the caregiver about the
child's day, and the relationship between the mother and the caregiver. The Caregiver
Availability/Dependability subscale asked about flexibility of drop-off and pick-up
times, caregiver dependability, and the policy about care for sick children. The
Caregiver Attentiveness subscale focused on the number of other children cared for at
the same time, the amount of direct attention given to a child, and physical
facilities/space.
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Lastly, the Caregiver Cost/Convenience subscale asked about the location of the
caregiver, commuting time, and fees charged. For alii I questions, respondents were
asked to rate their satisfaction with that particular aspect of their arrangement on a fivepoint Likert-type scale (I =extremely dissatisfied, 5=extremely satisfied). In Buffardi
and Erdwins' study (1993), every item on each of the four subscales loaded .50 or
greater on their respective factor and less than .40 on any of the remaining factors.
Acceptable levels of reliability were obtained for the first three subscales,
Communication, Availability, and Attentiveness (Cronbach alphas of .81, .67, and .79,
respectively) but not for the last, Cost/Convenience.

Reliability and Validity of Measures

Cronbach's coefficient alpha was generated for two standardized scales. First,
the SL-ASIA scale consisted of21 items and five subscales. The values ofCronbach' s
alpha on the subscales are as follows: Language Usage subscale (.81 ), Identity subscale
(.25), Friendships subscale (.63), Behavior subscale (.75), and
Generational/Geographical Background (.69).
The Identity subscale consists of four items. One item asks the place where the
respondent was born. All respondents in this study were born in Korea and were thus the
first generation in the United States. In conclusion, the Identity subscale is composed of
only three items. This might be a partial reason for low reliability with this subscale.
Second, the Child Care Satisfaction Scale (CCSS), which consisted of20 items,
yield four factors. The name of each factor and its Cronbach's alpha are as follows:
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Educational Activities (.93), Food Services (.89), Routine Activities (.84), and
Cost/Convenience (.81 ). Except for the Identity subscale of acculturation, the overall
reliability of the scales was high. It was concluded that those two scales were the most
appropriate to use for the Korean-American sample.

Sample Characteristics

The population for this study was Korean-American families living in Utah with
children aged 0 to 8. Mixed marriage couples (i.e., American father and Korean mother)
were included with Korean-American families , because it was likely that Korean
mothers implemented the same Korean child-rearing practices with which they had been
reared.
The sample consisted of73 families. Husbands in 63.4% of these families (n =
45) were Korean, and 36.6% (n = 26) were American. The most common reason
mothers came to America was marriage to a husband who lived in America (61.6%), the
second was immigration before marriage (2 1.1%), and the last was immigration with
husband (8.2%). Eighty-one percent of families (n = 58) had some types of religious
affiliation. Of the Christian families (75.9%, n = 44), 24. 1% (n = 14) were affiliated
with the Church of Jesus Christ of Latter-day Saints.
Seventy percent of the mothers were in their thirties (mean age = 32.85) and their
education levels were fairly high. Since most mothers had either a high-school or
college education, and since there were not many mothers who had only a middle school
or 2-year college education, mothers' education levels were recorded as either high
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school or college education as a dichotonomous variable. Those are presented in Table
I . Of the mothers (n = 40), 57.1% had at most a high school education and 42.9% of
them (n = 30) had at least a college education.
Because the population of this study consisted of dual-earner families, all the
mothers worked regularly. Sixty percent of the mothers (n = 42) worked full time and
40% of the mothers worked part-time (n = 28): 16.2% of the mothers (n = II) were shift
workers, whereas 83.8% of them (n =57) were fixed time workers. Mean working hours
were 7.31 hours (Sl2 = 1.62) per day, and the mean earnings per hour was $8.00 (S.D. =
3.09).

Table I
Mothers' Education Levels

At Most High School Education

Freq.

%

40

57.1

Elementary school

0

Middle school

3

High school
At Least College Education
2 yrs college
4 yrs college/university
Missing
Sum

37
30

42.9

5
25
3

missing

73

100.0
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The families had an average of I. 78 children. Total number of children in the
families and number of children who are under 8 years old are presented in Table 2.
Among the 73 mothers who had young children, 42 mothers responded to the one child
care section and 31 mothers responded to two sections. In sum, data were gathered for a
total of I 04 children.

Table2
Number of Children in Family
#of Children
Total

Freq.

%

24

33.8

#of Children

2

39

54.5

in Family

3

7

9.9

4
Missing
Sum
# of Children

1.4
2

Missing

73

100.0

36

51.4

aged 0- 8

2

30

42.8

in Family

3

4

5.8

Missing

3

Missing

73

100.0

Sum

37
Since there were not enough cells in each type of child care, several types of care
were regrouped. That is, center care, nursery school, or kindergarten were recorded as
center care. Family day care, neighbor care, or care by friends were coded as neighbor
care. Care by relatives, fathers, mothers working at home, or care by siblings were
coded as relative care. Usually, fathers are regular caregivers for children like mothers.
However, they can be regarded as substitute caregivers especially when mothers are
working. The only case of self-care was not used in the analysis. Table 3 shows
frequencies of the types of child care.

Table 3
Frequencies of the Types of Child Care
['

Center Care

IW

Freq.

%

Freq.

%

Freq.

%

33

35.1

8

26.7

0

0

center care

12

2

0

nursery sch.

2

0

0

12

5

0

preschool
kindergarten

7

Head Start

0

0
0

0
(table continues)
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li b

I'

Neighbor Care

Freq.

%

31

33.0

Freq.
3

!II'
%

Freq.

%

10.0

0

0

0

0

0

neighbor

20

2

0

friend

II

family daycare

Relative Care

30

0
31.9

19

63.6

22

5

0

father

3

13

2

by himself

2

sibling

3

relative

Sum

94

care per day

0

0
100.0

30

100.0

6.67hr.

(.s.!2=13.5)

3.62hr.

(.s.!2= 1.3)

$1.66

(.SD.=I.5)

$.95

(.s.!2= 1.6)

Mean cost of
care per hour

b

100.0

0

Mean hours of

a

2

I. Care Used for the Longest Time
II. Care Used for the Second Longest Time

' III. Care Used for the Third Longest Time

2

100.0
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Forty-three children (41.3%) out of 104 children had relatives who lived within a
30-minute area. Among these 43 children, 27 children (62.8%) received regular care
from their relatives.

Data Analyses

To examine the respondents ' demographic characteristics, mean, standard
deviation, and frequencies were obtained using univariate analysis. To examine
relationships between two variables, bivariate analysis, such as ANOV A, chi-square, and
correlation, was used. First, ANOV A was used to examine differences in maternal
expectations of child development according to fami ly characteristics such as the
parent' s education level (Hypothesis 2), differences in the type of child care according to
family characteristics such as family income (Hypothesis 3), differences in quality of
child care according to the type of care (Hypothesis 4), and differences in maternal
satisfaction with the child care according to the type of care (Hypothesis 6).
Second, to examine the relationship between family characteristics such as the
parent's education level and the type of child care chosen (Hypothesis 3), chi-square was
used. And last, correlation was used to examine the relationship between family
characteristics such as years of residence in the U.S. and acculturation (Hypothesis 1),
the relationship between maternal expectations of child development and the mothers'
acculturation (Hypothesis 2), the relationship between family characteristics such as
family income and quality of child care (Hypothesis 5), the relationship between the
mothers ' ratings of the quality of child care and maternal satisfaction with the child-care
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arrangement (Hypothesi s 7), and the relationship between maternal expectations of child
development and maternal satisfaction with the child-care arrangement (Hypothesis 8).

Limitations

The limitations of this study deal primarily with sample and measurement
constraints. First, the population of this study consisted of mothers of Korean-American
dual-earner families with young children. Because the population was specific, it is
difficult to generalize the results of this study as being representative of all KoreanAmerican families. For example, even though the sample of this study had high levels
of education, only younger couples with young children were represented. Thus,
families with older children might be different in their demographic characteristics.
Also, since the respondents of this study are residents in Utah, it is difficult to generalize
the results of this study to the total United States.
Second, the number of respondents was small in this study. Also, there were
some people who did not complete the questionnaire. This also limits the generalization
of the findings.
Third, since all responses were completed by mothers, the data did not supply
o6er information about family characteristics and objective qualities of child-care
ar.angements. That is, the father' s acculturation or the father' s notion of ideal child care
cruld be researched as each relates to child care. Even though this study showed that
IIDthers perceived the quality of child care differently according to the type of care, the
=thers' ratings of quality undoubtedly varies from that of objective observers.
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Because all responses were gathered from mothers, there might be a problem of
multicolinearity between mothers' ratings of child care quality and maternal satisfaction
with the child-care arrangement. Even though most items of quality were objective ones
such as caregiver/child ratio, some items dealing with quality were based on mothers'
evaluation, such as child's happiness or caregiver discipline. These quality questions
might be the same as maternal satisfaction with child-care environment.
Fourth, when analyzed, the data were recorded so that all care by relatives,
fathers, mothers working at home, or older siblings was considered as relative care.
Often, mothers can tire of caring for their children while they work in the home, and
fathers are apt to fatigue while caring for children when they come home in the evenings
after work. It is therefore necessary to divide the group into those who are cared for by
nonworking relatives such as grandmothers and those who are cared for in the evenings
or on weekend by working fathers, or by mothers working at home, or by older siblings.
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CHAPTER IV
RESULTS

This chapter contains the findings as related to the goals and objectives of the
study. Results for each of the hypotheses are reported in table form. The tables are
organized to contain outcomes of all variables so that it is easy to see an overall pattern
at a glance. Thus, for example, 1-test and correlation outcomes are sometimes put
together in the same table or discontinuous variables were analyzed as continuous
variables. In the latter case, appropriate analyses for discontinuous variables are
presented in Appendix A.

Maternal Expectations of Child Development

Two hypotheses were tested to examine parental beliefs about child development
in context. That is, the mother's acculturation was examined as a within-group variation
and maternal expectations of child development were analyzed as they relate to family
characteristics.
Hypothesis 1 in this study stated that the acculturation of Korean-American
mothers would be related to family characteristics. To test this hypothesis, the mothers'
overall acculturation level and five subscales, which were Language Usage, Identity,
Friendships, Behaviors, and Generational/Geographic Background, were examined in
terms of family income, the mothers' education level, and the father's nationality.
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Results are summarized in Table 4. Examination of the table indicates that
family income and the mothers' education level are related only with language usage.
That is, mothers whose family had a higher income and who had at least a college
education preferred to use English in their life more than mothers whose family had
lower incomes and who had at most a high-school education. The data indicate that
fami lies with higher socioeconomic characteristics were more acculturated in English
usage.
The father ' s nationality was related to overall acculturation and three subscales.
That is, mothers whose husbands were American preferred to use English, chose
Americans as their social relationship partners, and reported more westernized behavior
styles than mothers whose husbands were Korean. Overall, then, mothers whose
husbands were American were more acculturated than mothers whose husbands were
Korean.
Hypothesis 2 stated that maternal expectations of child development would be
related to family charactetistics. The mothers' acculturation, family income, and the
mothers' education level were examined as family characteristics. Table 5 shows
maternal expectations in 38 items of child development, related to three family
characteristics.
The maternal expectation score describes a mothers' expectation of the age by
which her child could master developmental tasks. In general, whereas the mothers'
acculturation was negatively correlated with items in most areas, family socioeconomic

Table4
Mean Scores of Mother's Acculturation bv Familv Characteristics

Family

Husband's Nationality

Variables

Korean
Mean
(SQ)

American
Mean
(SQ)

~

carr.

Mother' s Educational Level
High Sch.
Mean
(SQ)

College
Mean
(s.Q)

1 value

coeff.

Language

2.30
(.49)

2.63
(.74)

-2.22*

.2620*

2.24
(.50)

2.65
(.67)

-2.86**

Identity

2.08
(.46)

2.33
(.63)

-1.81

.0310

2.14
(.49)

2.21
(.60)

-.54

Friendship

1.81
(.44)

2.17
(.61)

-2.71**

.0884

1.82
(.46)

2.08
(.62)

-1.86

Behaviors

2.73
(.62)

3.09
(.68)

-2 .13*

.0205

2.82
(.65)

2.90
(.68)

-.46

Gen/Geo
Background

1.39
(.46)

1.50
(.86)

-.56

.0813

1.24
(.39)

1.32
(.80)

-.55

Overall
Accultura.

2.13
(.37)

2.43
(.57)

-2.20*

.0951

2.13
(.41)

2.37
(.51)

-1.85

1 value

• p<.05, •• p<.01

..,.
..,.

Table 5
Correlations Between Maternal Exoectations QfChild DeveloJ;lment ;md E!!mil)'
M2llllli:.
Aru!.l1!!r!!.
Variables
Emotional Maturity
I.
2.
3.
4.

Does not cry easily.
Can get over anger by himself.
Stands disappointment without crying.
Does not use baby-talk.

Compliance
5.
6.
7.
8.
9.

Comes or answers when called.
Does not do things forbidden by parents.
Stops misbehaving when told.
Does task immediately when told.
Gives up reading or TV to help mother.

Politeness
10. Greets family courteously, "good morning."
II. Uses polite forms, "please," to adults.

Family
Income

Charact~ri stics

MQlbe~' EQu~aliQn~l L~vd

Corr.
Coeff.

Corr.
Coeff.

High School
Mean (Sill

College
Mean (Sill

-.5704**

-.0680

1.91

(.57)

1.71

(.50)

1.44

-.4656**
-.3661**
-.4924**
-.5548**

-.1160
-.1787
-.0850
-.1918

1.54
2.08
2.08
1.94

(.65)
(.79)
(.75)
(.52)

1.29
1.73
2.00
1.80

(.54)
(.77)
(.69)
(.69)

!.59
1.74
.43
.90

-.2502

-.1403

1.48

(.4 1)

1.33

(.36)

1.41

-.040 1
-.2430
-.3288*
-.0562
-.2038

-.0908
-.0990
-.0486
-.2743*
-.2765*

1.16
1.42
1.36
1.68
1.82

(.37)
(.64)
(.58)
(.57)
(.66)

1.14
1.18
1.14
1.61
1.57

(.45)
(.39)
(.36)
(.63)
(.70)

' 13
1.69
1.72
.45
1.43

-:3303*

-.0656

1.32

(.53)

1.32

(.48)

-.02

-.3233*
-.2552

-.1598
-.0376

1.24
1.40

(.54)
(.59)

1.23
1.42

(.51)
(.57)

.09
-. 12

l value

(tabl~ ~ontinu~sl

.,.
V>

Variables
Independence
12.
13.
14.
15.
16.
17.
18.
19.

Stays home alone for an hour or so.
Takes care of own clothes.
Makes phone calls without help.
Sits at table and eats without help.
Does regular household tasks.
Spends own money carefully.
Can entertain himself alone.
Plays outside without adult supervision.

School-related Skills
20. Can tell time up to quarter hour.
21. Read aloud a 30-page picture book.
22. Look up things in picture encyclopedia.

Social Skills
23.
24.
25.
26.
27.
28.

Waits for his tum in games.
Shares his toys with other children.
Stops misbehaving when told.
Does task immediately when told.
Gives up reading or TV to help mother.
Takes initiative in playing with others.

M2ll=:.

Eiliilfu:

A=l!l!m.

ln£QJM

Corr.
Coeff.

MQthers' EQycatiQoal

~evel

Corr.
Coeff.

High School
Mean (Sill

-.0622

-.2137

2.01

(.39)

2.04

(.36)

-.34

.2570
.1789
-.1476
.0894
-.06 16
-.5191**
-.2398
-.0330

-.1472
-.0810
-.0786
.0576
-.0451
.1500
-.1145
-.1687

2.41
1.76
2.13
1.18
2. 10
2.82
1.57
2.11

(.64)
(.71)
(.57)
(.39)
(.77)
(.38)
(.75)
(.47)

2.26
1.88
2.11
1.30
2.42
2.73
1.50
2.15

(.82)
(.58)
(.43)
(.54)
(.75)
(.45)
(.70)
(.46)

.79
-.72
.12
-1.05
-1.60
.9 1
.42
-.33

-.1576

-.1667

2.43

(.48)

2.24

(.49)

1.57

-.2615*
.0275
-.1417

-.1145
-.1354
-.159 1

2.47
2.28
2.55

(.64)
(.65)
(.55)

2.30
2.07
2.34

(.67)
(.56)
(.62)

.99
1.35
1.38

-.4909**

-.2324

2.05

(.38)

1.72

(.42)

3.23**

-.2028
-.1018
-.0602
-.6349**
-.4026**
-.4039**

-.2675*
-.2629*
-.2891
-.0207
-.0683
-.1507

1.89
1.81
1.97
2.51
2.52
1.59

(.50)
(.56)
(.59)
(.60)
(.50)
(.72)

1.46
1.29
1.73
2.03
2.19
1.61

(.50)
(.46)
(.66)
(.72)
(.80)
(.69)

3.35***
3.35***
1.53
2.83**
1.88
-. 11

College
Mean (Sill

1 value

(!abluontinuesl

.,.

"'

M2lhm:

A=l.n!rn..
Variables
Verbal Assertiveness

29.
30.
31.
32.
33.

Answers a question clearly.
States own preference when asked.
Asks for explanation when in doubt.
Can explain why he thinks so.
Stands up for own rights with others.

Items not in any of the above clusters
34. Uses pointed sc issors without supervision.

35.
36.
37.
38.

Keeps his feet off furniture.
Disagrees without biting or throwing.
Answers the telephone properly.
Resolves quarrels without adult help.

Overall Score

Family
Income

Corr.
Coeff.

Corr.
Coeff.

MQ!hec;' Edu~~li2n~l L~yel
High School
College
Mean (SID
Mean (Sill

-.4052**

-.1098

1.83

(.47)

1.91

(.49)

-.68

-.6647**
-.1262*
-.1620
-.4822**
-.0719

-.0768
-.0964
-.1629
.0167
-.0973

1.86
1.89
1.86
1.78
1.72

(.57)
(.68)
(.52)
(.62)
(.60)

1.88
1.76
1.96
1.84
2.11

(.58)
(.58)
(.66)
(.61)
(.86)

-. II
.76
-.62
-.36
-2.08*

-.6367**

-.1322

1.90

(.39)

1.90

(.49)

-.08

-.4177**
-.5842**
-.2931*
-.1130
-.6041**

-.0680
-. 1403
-.0656
.2 137
-.0210

1.86
1.63
1.65
2.02
2.31

(.62)
(.63)
(.70)
(.49)
(.66)

1.96
1.50
1.53
2.11
2.42

(.72)
(.59)
(.64)
(.51)
(.75)

-.55
.79
.69
-.70
-.60

-.6098**

-.2364

1.86

(.27)

1.82

(.30)

.61

1 value

• p<.05, •• p<.O I, • • • p<.OO I

_,.
_,
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variables such as family income and the mothers' education level were negatively
correlated with items only in the compliance and the social skills area.
As shown in Table 5, the mothers' acculturation was negatively correlated with
four sub-total scores and the overall score. That is, the more acculturated mothers were,
the earlier the age they expected their children to master developmental skills in
emotional maturity, politeness, social skills, and verbal assertiveness.
There was minimal correlation between family income and the mothers '
education level and maternal expectations of child development. Family income was
negatively correlated with two items in the compliance area and another two items in the
social skills area. That is, the more income the family had, the earlier the age that
mothers expected their children to obey immediately when given a task or to share toys
with other chi ldren.
Regarding the mothers' education level, mothers who had at least a college
education expected their children to master social skills, such as waiting turns or sharing
toys with others at an earlier age than did mothers who had at most a high-school
education. In contrast, mothers who had at least a college education expected their
children to master verbal assertiveness, such as standing up for one's own rights at a
later age than did mothers who had at most a high-school education.

Child Care

Six hypotheses were tested to examine the child-care situations of KoreanAmerican families. The type of chi ld care, the mothers' rating of the quality of the
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arrangements, maternal satisfaction with the arrangements, and the interrelationships of
these factors were analyzed as they relate to family characteristics.
Hypothesis 3 stated that the type of child care would differ according to family
characteristics. Child-care situations were examined according to the child's age, the
family 's income, the number of children, the weekly cost of the child care, and the
presence of relatives who lived within a 30 minute area. These results are presented in
Table 6.
Significant differences were obtained among the three child care groups in four
of the family characteristics. That is, children who were placed in center care were older
and came from families with higher incomes than those who were placed in neighbor or
relative care. Families whose children were cared for in relative care had more available
relatives who lived within a 30-minute area and used less money for care than did those
families whose children were cared for in center or neighbor care.
Hypothesis 4 stated that the mothers' ratings of the quality of the arrangement
would be related to the child care type. The mothers' ratings for 16 items in six
dimensions were analyzed according to the type of the arrangement.
As shown in Table 7, the mothers ' ratings were significantly different in
information, structural variables, process variables, availability, and affordability.
Primarily, mothers of children in neighbor or relative care were more knowledgeable
about the quality of the arrangements than were mothers of children in center care.

Table 6
Mean Scores of Family Characteristics by Type of Child Care
Ce~

Mean
Variables
Child's Age

Family Income

Number of Children
in Family
Weekly Cost

Relative Within
a 30 min. Area

t:!~ighl1Qr Care

Relativ~ Car~

(SD.)

Mean
(Sl2)

Mean
(Sl2)

4.46a
(1.86)

2.67 b
(1.72)

3.27 a,b
(2.35)

4915.86 a
(2184.98)

3374.48 b
(752.25)

3739.28 b
(1251.76)

E value
6.62**

8.12***

3.22

1.96
(.64)

1.62
(.49)

1.89
(.55)

67.53 a
(44.19)

67.48 a
(34.71)

13 .96 b
(44.70)

16.18***

.45 a
(.50)

.25 b
(.63)

.75 c
(.43)

6.71**'

~.

a, b, c: Scheffe test. While different letters represent significant mean difference, same letters do not differ.
'This is discontinuous variable. Chi-square is presented in Table 12 in Appendix A.
•• p < .01, ••• p < .001
V>
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Table 7
M~!!!l S~Qr!:s

Qf MQtherf Ratings Qf Quali~ bx Chi ld Car~: Txlle

Variables
Information
Number of Information

C~:nl~:rCru:~:

:l::l~:ighbQr Cru:~

Relativ~ Car~:

Mean (Sl2)

Mean (.SD.)

Mean (Sl2)

F value

6.68

(1.78)a

7.48

(.82)b

7.95

(.20)b

6.29
1.00

(2.75)a
(.OO)a

3.00
.21

(.94)b
(.42)b

1.97
.08

(.92)b
(.28)b

41.74****
66.43**** •

4.53
4.65
4.57
4.03
4.03
4.15

(.73)a
(.55)
(.74)
(.49)
(.88)
(.62)

3.32
4.41
4.55
4.06
3.93
3.87

(.54)b
(.76)
(.57)
(.57)
(.70)
(.71)

3.40
4.21
4.39
4.26
4.00
4.26

(.50)b
(.51 )
(.72)
(.54)
(.73)
(.44)

34.52****
3.1 ,.
.49
1.32
.12
2.90

7.78***

Structural Measures
Child/adult
Provider Trained
Process Measures
Learning Opportunity
Adult Supervision
Discipline
Safety
Child's happiness
Child's feelings
Contextual Measures
Times of changes in
arrangements

.87

(1.21)

1.33

(1.12)

.88

(2.47)

.75
(table cQntinues)

V>

Variables
Availability
Convenient Location
Care 6 PM to 7 AM
Weekend care
Sick days
Days unavailable

c~nl~r Cl!I~

~~ighllQr Car~

Mean (.S.Q)

Mean (SIL)

3.33

.IS
.06
1.12
.2 1

(1.36)a
(.36)a
(.24)a
(1.61)
(.90)

3.25
.65
.34
1.20
.80

(1.06)a
(.48)b
(.48)b
( 1.24)
(1.47)

Relativ~

Carli<
Mean (SD_)

E value

4.86
1.00
.95
.39
1.86

17.99****
40.04**** '
50.24****.
2.81
2.65

(.45)b
(.OO)c
(.20)c
(.94)
(4.66)

Affordability
(.79)a
(.45)b
64.99****
(.94)a
4.86
2.80
2.59
Affordable
a,b,c: Scheffe test. While different letters represent significant mean difference, same letters do not differ.
• These are discontinuous variables. Chi-square tables are represented from Table 13 to Table IS in Appendix A.
*ll < .05, ••• ll < .001, •••• 12 < .0001

~.

V>

N
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Regarding other measures, mothers whose children were placed in center care
I"

gave higher ratings for the child/adult ratio, the training of the provider, the learning
opportunities, and the adult supervision than did the mothers whose children were placed
in the two other groups. In contrast, mothers of children in relative care gave higher
ratings to the convenience of location, care in off-hours and during weekends, and
affordability than did mothers of children in the two other groups.
Hypothesis 5 stated that the mothers' ratings of the quality of the arrangements
would be related to family characteristics. In order to test this, the mothers' ratings were
analyzed according to the mothers' educational level, family income, and the weekly
cost of the care. These results are presented in Table 8.
Weekly care cost was negatively correlated with the mothers ' ratings for
convenience oflocation, affordability, and the availability of weekend care. That is, the
higher the weekly cost, the more mothers cited weekend care as being unavailable and
the more they rated the location of the arrangement as inconvenient, and the price of the
arrangement as unaffordable.
Family income was positively correlated with all structural measures and the four
process measures, and negatively correlated with the number of changes in the
arrangement and unavailable days. That is, the higher the family income, the more that
mothers reported a high child/adult ratio, trained providers, plentiful learning
opportunities, good adult supervision, and a high level of child satisfaction with the
arrangement. Also the higher the family income, the fewer the mothers who changed

Table 8
Correlations Between Family Income. Weekly Cost and Child Care Quality
w~~kl:t!::Qit

Variables
Information
Numbers of Information

Corr.
Coeff.

-.01

Eamil:t In•!2riieCorr.
Coeff.

-.09

M2thm' EdUc-itiQiial !.~¥~1
College
High Sch.
Mean (s.Q)
Mean (s.Q)

7.24

(1.4)

7.27

!-value

.27

( 1. 1)

Structural Measures
Child/adult
Provider Trained

.II
.22

.34••
.28** 1

3.50
.35

(2. 16)
(.48)

4.04
4.65

(.85)
(.63)

-.95
-1.67

.20
. 18
.II
.04
.08
-.07

.43***
.40***
.05
.07
.3 1••
.22

3.58
4 .25
4.41
4 .08
3.81
4.04

(.77)
(.60)
(.67)
(.64)
(.78)
(.63)

4.61
4.21
4 .05
4.26
4.21
4.10

(.67)
(.51)
(.72)
(.53)
(.71 )
(.65)

-2.58•
-2.97••
-1.25
.21
-2.44•
-.49

-.01

-.21•

.94

(1.18)

1.15

(2.07)

Process Measures
Learning Opportunity
Adult Supervision
Discipline
Safety
Child's happiness
Child's feelings
Contextual Measures
Times of changes in
arrangements

.58

(table 'Qntinu~s)

V>
~

~~kl:t!::Q!l

Variables

Eamil:t

ln~Qill~

-

MQth~r~,.EdY~~tfQnal Lev~!

High Sch.
Mean (Sil)

College
Mean (Sll)

t-value

.11
-.26
-.14
.05
-. 19*

3.68
.62
.42
.66
1.10

(1.31)
(.49)
(.50)
(1.02)
(3 .30)

3.86
.48
.37
1.32
.52

(1.25)
(.50)
(.49)
(1.65)
(1.32)

-.66
1.24
.46
-2.1 6*
1.11

.13

3.40

(1.24)

3.22

(1.3 1)

.64

Corr.
Coeff.

Corr.
Coeff.

Availability
-.38 ..
-.12

Convenient Location
Care 6 PM to 7 AM
Weekend care
Sick days
Days unavailable

a.35**
.II
-.13

l

Affordability

-.65**

Affordable

• These are discontinuous variables.
1 values are presented from Table 16 and Table 17 in Appendix A.
• I! < .05, • •

Q

< .0 I, • ••

Q

< .00 I

lJ>
lJ>
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child-care arrangements. Except for a high child/adult ratio, mothers of high-income
families reported good quality child-care arrangements.
Statistics for the mothers' education level show a similar tendency with those for
family income. That is, mothers who had at least a college education rated learning
opportunities, adult supervision, and the child's satisfaction with the arrangements
higher than did those mothers who had at most a high-school education. Thus, overall,
families ' socioeconomic characteristics were positively related to high-quality
arrangements, with the exception of a high child/adult ratio.
To analyze hypotheses from Hypothesis 6 to Hypothesis 8, a factor analysis was
performed by using the 23-item Child Care Satisfaction Scale (CCSS). A principal
component anaysis with varimax rotation yielded a four-factor solution. Among the 23
items, 3 items were deleted in factor analysis because they were loaded high in two
factors. The content of20 items for factors is presented in Table 18 of Appendix A.
The names that seemed to best describe the factors were Educational Activities,
Food Service, Routine Activities, and Cost/Convenience. Educational Activities
consisted of items pertaining to outdoor play activities, or the curriculum and books.
Food Service was composed of items pertaining to the quantity of food, the way
caregivers deal with meals/snacks, or the quality of the food. Routine Activities
consisted of items pertaining to interactions of other children with the respondent' s
child, the naptime routine, or toilet training, and Cost/Convenience was composed of
items pertaining to fees or location. Factor scores were used as scores of each dimension
in later analyses. Reliability of each dimension was previously presented in Chapter Ill.
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Hypothesis 6 stated that maternal satisfaction with child care would differ
according to the type of the arrangement. Overall satisfaction and four factors of subdimensions were analyzed with the type of child care. The four factors of satisfaction
were Educational Activities, Food Service, Routine Activities, and Cost/Convenience.
As shown in Table 9, mothers who used center care were more satisfied with
Educational Activities than were mothers who used neighbor care. In contrast, mothers
who used relative care were more satisfied with Food Service and Cost/Convenience
than were mothers who used center care or neighbor care. The overall satisfaction score
was higher for mothers who used center care than for mothers in the two other groups.

Table 9
Factor Scores of Mothers' Satisfaction by Child Care Type
Center

Neighbor

~

~

Mean
(.S.!l)

Mean

Variable
Educational
Activities

!.04a
(.55)

-.4lb
(.85)

-.69b
(.62)

43.91****

Food
Services

-.!6a
(.99)

-.18a
(.95)

.63b
(.81)

5.59**

Routine
Activities

.II
(.92)

.06
(-.16)

.01
(1.01)

Cost!
Convenience

-.34a
(.97)

-.39a
(.97)

.77b
(.63)

Overall
Satisfaction

.16a
(.39)

-.23b
(.49)

.13a
(.24)

~-

csm

Relative
Care
Mean
(S.!l)

.E value

.46
12.43****
7.41**

a,b,c: Scheffe test. While different letters represent significant mean difference, same letters do
not differ.
** p_ < .OJ , •••• I! < .0001
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Hypothesis 7 stated that maternal satisfaction with child care would be related to
the mothers ' ratings of the quality of the arrangement. Mothers' ratings for 16 items
about the environment of the arrangement were analyzed as they relate to the four factors
of maternal satisfaction. These results are presented in Table 10.
Maternal satisfaction with Educational Activities was positively correlated with
the mothers' ratings for structural measures and learning opportunities and negatively
correlated with availability and affordability. Maternal satisfaction with Routine
Activities was also positively correlated with the mothers' ratings for learning
opportunities, discipline, and the child/adult ratio.
In contrast, maternal satisfaction with Food Service was positively correlated
with the mothers' rating for safety. Maternal satisfaction with Cost/Convenience was
positively correlated with the mothers' ratings for availability and affordability, and
negatively correlated with the number of changes in arrangements. Overall Satisfaction
was positively correlated with the mothers' ratings for learning opportunities, discipline,
safety, and location conveniency, and negatively correlated with the number of changes

in arrangements.
Hypothesis 8 stated that maternal satisfaction with child care would be related to
maternal expectations of child development. Table 11 shows the correlation between
maternal expectations of child development and four factors of maternal satisfaction with
the child-care arrangement.

Table 10
Correlations Between Mothers' Ratinlls of Child Care Quality and Their Satisfaction

Variables
Information
Num. of Information

~
~
Corr.
Coeff.

Edl!i<i!liQDal

EllQl!

~

~

Corr.
Coeff.

Corr.
Coeff.

-.34**

.35**

.02

.09

. 15

.25
.12

-.22
-.36**

.38**
.22
.37**
. 19
-.10
.07

-.13
.09
.15
.14
-.03
-.02

ldllil

QymU

~Qnv~ni~nc~

Slllilli!ction
Corr.
Coeff.

Corr.
Coeff.

.06

Structural Measures
Child/adult
Provider Trained

.49**

.68**

I

-.11

I

.20
.16

Process Measures
Learning Opporrunity
Adult Supervision
Discipline
Safety
Child's hapiness
Child's feelings

.55**
.23
-.14
.14
.16
.08

-.11

-.18

-.33**

-.07
-.28*

.n••
.18
.17

.38**
.26*
.06
.46**
.12
.18

Contextual Measures
Times of changes in
arrangements

.00

-.33**

-.42**

(!able continues)
V>

'0

&!.lY~ati2nal
~

Variables
Availability
Convenient Location
Care 6 PM to 7 AM
Weekend care
Sick days
Days unavailble

Carr.
Coeff.

-.19
-.46**

I

-.34** '
. 13
-.13

E22Q
Services
Carr.
Coeff.

~
~

C2slL

Carr.
Coeff.

Carr.
Coeff.

CQnvenj~nc~

Overall
Satisfaction
Carr.
Coeff.

-.02
. 19
.22
·. 19
.01

.16
.02
.OS
-.06
.27*

.74 ..
.53** •
.60** I
-.07
.03

.39**
. 14
.26* I
-.10
.09

.03

-.04

.69**

.19

Affordability
Affordable

-.3s••

' These are discontinuous variables.
1-values are presented in Table 19 in Appendix A.
• n < .os, •• 12 < .o 1

0\
0

Table II
Correlations Between Maternal Expectations of Child Development and Mothers' Satisfaction with the Child Care.
Ciill[--

oveian

~

Sm.iill

~

CQn v~ni~n~~

Carr.
Coeff.

Carr.
Coeff.

Carr.
Coeff.

Carr.
Coeff.

Si!lilli!llion
Carr.
Coeff.

&l!ucrui2llill

Variables

.EQci!

--Routine- -

Emotional Maturity

.12

-.15

.II

-.00

.03

I.
2.
3.
4.

.09
.12
.11
-.04

-.33**
-.13
-.09
.07

.04
.04
.09
.21

-.08
.16
-.07
-.08

-.14
.09
.02
.12

Compliance

-.07

-.23

. 15

-.06

-.II

5. Comes or answers when called.
6. Does not do things forbidden by parents.
7. Stops misbehaving when told.
8. Does task immediately when told.
9. Gives up reading or TV to help mother.

.05
-.09
.02
-.05
-.13

-.07
-.15
-.44**
-.14
-.03

.10
.02
.04
.12
.12

.18
-.13
-. 18
.09
-.14

.14
-.18
-.29*
.03
-. 10

Does not cry easily.
Can get over anger by b.imself.
Stands disappointment without crying.
Does not use baby-talk.

Politeness

.16

.05

.09

-.13

.09

10. Greets family courteously, "good morning."
11. Uses polite forms, "please," to adults.

.II
.16

-.05
.13

.08
.08

-.08
-.13

.02
.12

(table continues)

"'

&l!li~!!tiQiJal
~

Variables

Corr.
Coeff.

Smiill

-ll&.!u.iM
AlliY.ilill

Corr.
Coeff.

.EQ.QQ-

~

Qym[j

CQnvenience

~on

Corr.
Coeff.

Corr.
Coeff.

Corr.
Coeff.

Politeness

. 16

.05

.09

-.13

.09

10. Greets family courteously, "good morning."
II . Uses polite forms, " please," to adults.

.II
.16

-.05
.13

.08
.08

-.08
-.13

.02
.12

Independence

.II

.28

. 13

-.21

12. Stays home alone for an hour or so.
13. Takes care of own clothes.
14. Makes phone calls without help.
15. Sits at table and eats without help.
16. Does regular household tasks.
17. Spends own money carefully.
18. Can entertain himself alone.
19. Plays outside without adult supervision.

.II
.06
-.15
.24*
.2 1
.02
.04
.04

.22
.16
.04
.10
.15
.03
-.04
.10

-. 10
-.04
.36**
.04
.0 1
.18
.05
.15

-.01
-.27 *
-.14
.03
-. 18
-.03
-.24 *
-.05

.II
-.04
.05
.22
.09
.10
-.10
.12

School-related skills

-.08

-.14

.35**

-.09

.01

20. Can tell time up to quarter hour.
21. Read aloud a 30-page picture book.
22. Look up things in picture encyclopedia.

-.09
-.19
.07

-. 14
.01
-.24*

.42**
.27*
.16

-.08
-. 15
.0 1

.04
-.04
.00

.11

(table continues)

"'
"'

Elli!l!
Sm.iru

ll&!l.l.iM_
Activities

Variables

Corr.
Coeff.

Corr.
Coeff.

Social Skills

-.21

23. Waits for his turn in games.
24. Shares his toys with other children .
25. Stops misbehaving when told.
26. Does task immediately when told.
27. Gives up reading or TV to help mother.
28. Takes initiative in playing with others.

-.11
-.33**
-.22
-.07
-.18
.04

E!luci!tiQrial
Activities

l:lillL

QymiJ.

~Qnv~nience

Salisfaction

Corr.
Coeff.

Corr.
Coeff.

Corr.
Coeff.

-.22

.21

-. 10

-.17

-.18
-.05
-.11
-.24*
-.11
-.18

.05
.06
.13
.22
.34**
.01

.02
.02
.OJ
-.19
-.08
-.17

-.21
-.15
-.10
-. 15
-.02
-.15

-. 20

-.16

Verbal assertiveness

.07

-.28*

.10

29. Answers a question clearly.
30. States own preference when asked.
3 I . Asks for explanation when in doubt.
32. Can explain why he thinks so.
33. Stands up for own rights with others.

.12
.OJ
.03
.10
.00

-.19
-.29*
-.25*
-.22
-.08

.12
-.15
.05
.28*
.09

-.11
-.23 *
-.03
-. 16
-.16

-.03
-.34**
-.10
-.01
-.07

Items not in any of the above clusters

.03

-.14

.19

-.11

-.01

34. Uses pointed scissors without supervision.
35 . Keeps his feet off furniture.
36. Disagrees without biting or throwing.
37 . Answers the telephone properly.
38. Resolves quarrels without adult help.

.05
.04
.01
-.02
.09

.04
-.40**
-.01
.02
-.11

.24*
.06
.15
-.04

.II

-.09
-.14
-.05
.10
-.10

-.26*
.05
.03
-.0 1

.26*

-. 21

-.06

Overall Score

.01

-.17

.II

* 12 < .05, ** 12 < .0 I

"'w
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The table depicts that whereas negative correlations were found between
maternal expectations of child development and maternal satisfaction with Food Services
and Cost/Convenience, positive correlations were found between maternal expectations
of child development and maternal satisfaction with one item of Educational Activities
and most items of Routine Activities.
That is, to the degree that mothers expected their children to master
developmental tasks at an earlier age, mothers were more satisfied with Food Services
and Cost/Convenience, and less satisfied with Educational Activities and Routine
Activities. Mothers who expected earlier mastery of development tended to be less
satisfied with Educational Activities and Routine Activities. In contrast, mothers who
expected later mastery of development tended to be more satisfied with Food Services
and Cost/Convenience.

Summary of Findings

First, mothers' acculturation was highly related to their husbands' nationality,
and only slightly related to their families' socioeconomic characteristics. That is,
mothers whose husbands were American preferred to use English, were more socially
related to other Americans, and were overall more acculturated than mothers whose
husbands were Korean. In contrast, mothers who had at least a college education and
whose family had a higher income were more acculturated only in English usage than
mothers who had at most a high-school education and whose family had lower incomes.
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Second, maternal expectations of child development were somewhat related to
the mothers' acculturation, and only slightly related to their families' socioeconomic
characteristics. That is, the more acculturated mothers were, the earlier the age mothers
expected their children to master developmental tasks in social skills, compliance, and
verbal assertiveness. Mothers who had at least a college education and whose family
had higher incomes expected their children to master social skills such as waiting turns
at an earlier age than did mothers who had at most a high-school education and whose
family had lower incomes.
Third, the type of child care was different according to family characteristics.
Children who were cared for in center care were older and had families who had a higher
income than those in neighbor or relative care. In contrast, fan1ilies who placed their
children in relative care had more available relatives who lived within a 30-minute area
and used less money for child care. The number of children made no difference in the
type of child care.
Fourth, mothers' ratings of child care quality were related to the type of the
arrangement. Mothers who placed children in center care gave higher ratings to both
structural measures and process measures than did mothers in neighbor or relative care.
In contrast, mothers who placed children in relative care gave higher ratings to
availability and affordability, but not to process measures.
Fifth, mothers' ratings of the quality of the arrangements were positively related
to their families' socioeconomic characteristics. That is, mothers whose family had a
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higher income and who had at least a college education gave higher ratings to both
structural and process measures than did mothers in the two other groups.
Sixth, whereas mothers who used center care were more satisfied with
Educational Activities, mothers who used relative care were more satisfied with Food
Services and Cost/Convenience.
Seventh, maternal satisfaction with Educational Activities and Routine Activities
was positively correlated to both structural and process measures in the mother's rating
of the quality of the arrangement. In contrast, maternal satisfaction with Food Services
and Cost/Convenience was positively correlated to availability and affordability in the
mother' s rating of the quality of the arrangement.
And lastly, mothers who expected their children to master developmental tasks at
an earlier age were more satisfied with Educational Activities and Routine Activities,
and mothers who expected their children to master developmental tasks at a later age
were more satisfied with Food Services and Cost/Convenience of the child-care
arrangements.

Theoretical Considerations

As noted in Chapter II, ecological theory was a useful theory to guide the
research to help interpret the findings. The ecological theory provides a framework for
looking at ways in which an individual and a family are influenced by intrafamilial and
extrafamilial processes and conditions.
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Even though the general culture is the farthest environment from the family ,
culture can, in some situations, exert a strong and complex influence. Ethnic groups
result from the interaction of the heritage culture and the dominant culture (Kim, 1986).
The findings of this study show that the cultural context of ethnic groups can be well
understood in an ecological fran1ework .
Child care has frequently been studied as a separate socialization environment
from children' s homes. In reality, child rearing has become a collaborative endeavor
between their homes and child care (Goelman & Pence, 1987). A full understanding of
child development thus requires that both environments be examined.
Korean-American mothers had both American and Korean values in maternal
expectations of child development. Korean-American mothers seem to accept American
child-rearing values as they are acculturated, but they also keep the values of their
culture of origin. Also, Korean-American mothers considered center care to have higher
quality both in structure and process.

It is often said that relative or neighbor care offers higher quality care in terms of
process because of caregiver warmth or better caregiver and child interaction. However,
Korean-American mothers did not recognize neighbor or relative care as having these
characteristics. On the contrary, they generally considered center care to be higher
quality because it provides more learning opportunities.
Development in different cultures may originate as adaptations to different
ecological conditions (Greenfield & Cocking, 1994). In terms of this theory, the results
show that Korean-American mothers consider center care to provide more opportunity
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for socialization in the dominant culture. Children' s development is enhanced by an
increased involvement outside the home that brings them into contact with adults other
than their parents (Bronfenbrenner, 1979). This study provides basic supprot to the
foundational tenet of ecological theory such that human development should be
understood in the context of various levels of environment.
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CHAPTER V
SUMMARY AND CONCLUSIONS

Child care should be viewed in the context of the whole ecology of human
development, because child-care systems are a manifestation of the wider social
structure. Immigrant societies have both continuities and discontinuities from their
cultural origins. The general objective of this study was to assess care of young children
among Korean-American families.
Child-care situations are more likely to be understood if not only the types of
non parental care but also the patterns of the arrangements are examined in the context of
family and culture. Thus, the purpose of this study was to examine the type of child
care, mothers' ratings of the quality of the arrangements, maternal satisfaction with the
arrangements, and the interrelationships of the above, as they relate to those family
characteristics that include acculturation and maternal expectations of child
development.
To accomplish these objectives, questionnaires were distributed or mailed to
wives of Korean-American dual-earner families with young children in Utah.
Incorporated measures were the SL-ASIA, the Maternal Expectations of Child
Development Scale, questions on the type of child care and its quality, and the CCSS.
The questionnaire included two child-care sections and one family characteristics
section, so that mothers could answer for the child-care section for each child up to two
children in the family.
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Seventy-three mothers completed the questionnaire in the study. Among those,
42 mothers responded to only one section of child care and 31 mothers responded to two
child-care sections. Thus, I 04 children units were used to analyze the intrarelationships
of child-care situations and interrelationships between child care and family
characteristics. However, to analyze the intrarelationships of family characteristics, 73
family units were used.
Descriptive data showed that Korean-American families were only moderately
acculturated and homogenous in this sample. On the 5-point Likert-type scale where I
designates less acculurated, 3 designates biculturated, and 5 designates Westernized, the
sample had a mean value of2.24 and ranged from 1.52 to 3.9. The mothers'
acculturation was more related to the father's nationality than to the family's
socioeconomic characteristics.
Whereas mothers whose husbands were American were more acculturated in
English usage, behaviors, friendships, and overall acculturation than mothers whose
husbands were Korean, mothers whose families had higher socioeconomic
characteristics were more acculturated only in English usage than mothers whose
families had lower socioeconomic characteristics. English usage has been used as a
single measure of acculturation in most previous work (Sadowsky et al ., 1991). These
results show that English usage can be an important measure of acculturation, but more
importantly, these results support the notion that people can be more acculturated in one
dimension than in other dimensions (Mendoza, 1984; Suinn et al., 1987). Even though
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English usage was different according to a family ' s socioeconomic characteristics, there
was no difference in overall acculturation.
Maternal expectations of child development were moderately related to the
mothers ' acculturation and only slightly related to their family's socioeconomic
characteristics. The more acculturated mothers were, the earlier the age they expected
their children to master developmental tasks in compliance, social skills, and verbal
assertiveness, and so forth. Mothers who had at least a college education and whose
family had higher incomes expected their children to master social skills at an earlier age
than did mother who had at most a high-school education and whose family had lower
incomes.
These results are somewhat different from those of previous studies. Previous
research (Goodnow eta!., 1984; Hess et al., 1980) has indicated that whereas American
mothers expected their children to master independence, social skills, and verbal
assertiveness, Asian mothers expected compliance and self-control. In the United States
and Japan, a family's socioeconomic characteristics are related to maternal expectations
of early development of school-related skills. When SES is higher, the Japanese mothers
expect their children to master social skills at an earlier age, and the American mothers
with high SES also expect their children to master verbal assertiveness at an earlier age.
Regarding family's socioeconomic characteristics, the mothers in this sample
showed a similar tendency about maternal expectations of child development with Asian
mothers. However, acculturation seems to have different effects on maternal
expectations of child development. Korean-American mothers have expectations that
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have both American and Asian mothers' values in this study. That is, the more
acculturated Asian mothers were, the more developmental tasks they expected their
children to master at an earlier age. Further research is needed to clarity these
relationships.
There are consistent relationships among the type of care, mothers ' quality rating,
and maternal satisfaction. The type of child-care arrangement differed significantly
according to family characteristics. The child's age, the family income, and the
availability of relatives were factors that influenced the type of arrangements. Maternal
expectations of child development, the mother' s acculturation, the mother's educational
level or the number of children in the family made no difference.
These results are mostly consistent with those of previous research on
nonparental care. Families who have relatives living in their home or living nearby tend
to place their children in relative care (Mason & Duberstein, 1992; Parish et al. , 1991).
Children's age is another important factor in the type of care chosen. Parents prefer
relative care for younger children (Phillips, 1992), and caregivers of family day care are
more likely to accept younger children than is the case with center care (Hofferth, 1992).
When a family has a higher income, mothers use center care because this type of care is
considered more organized (O ' Connell & Bachu, 1990).
Mothers' ratings of child care quality were related to the type of the arrangement.
Even though mothers who used center care reported a higher child/adult ratio, they
generally gave higher ratings to the training of the provider, learning opportunities, and
the adult supervision. The results of this study support the notion that center care and
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early childhood programs have positive process characteristics for child development
(Phillips & Howes, 1987).
Compared with those who used center care, mothers who used relative care gave
higher ratings to availability and affordability, but not for any variable of process
measures. It is often assumed that neighbor or relative care have higher quality caregiver
warmth or availability (Sonenstein & Wolf, 1991). Even though the results showed
mothers who used relative care gave higher ratings for availability, the mothers' ratings
did not indicate that relative care or neighbor care provided greater caregiver warmth or
more sensitivity toward children' s feelings.
Mothers who used center care were more satisfied with Educational Activities
than mothers of the two other groups. In contrast, mothers who used relative care were
more satisfied with Food Services and Cost/Convenience than mothers who used center
care. These results are consistent with those ofErdwins and Buffardi (1993), whose
results showed that mothers using home-based care were significantly more satisfied
with their Caregiver Availability than mothers using center-based care.
The relationships between the mothers' ratings of the quality of the arrangement
and maternal satisfaction with the arrangement are consistent. Whereas maternal
satisfaction with Educational Activities and Routine Activities of the child care were
positively correlated with both structural and process measures, maternal satisfaction
with Food Services and Cost/Convenience was positively correlated with availability and
affordability, but not with process measures.
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In the relationship between a mothers ' perception of quality and the satisfaction
with child-care arrangements, it seems that Korean-American mothers consider learning
opportunities as an important process measure in child-care situations. This study found
no evidence that Korean-American mothers consider relative care to provide higher
quality process care than neighbor or center care. However, this study showed that
Korean-American mothers receive substantial support from relatives or neighbors in
child care and that they consider those caregivers as very convenient and affordable.

Recommendations

Several recommendations for additional research are presented in this section.
First, it is recommended that this type of study be replicated with various KoreanAmerican and Asian-American samples. Acculturation and parental beliefs can be
examined with other Korean-Americans who have school-aged children. Child-care
arrangements, their quality, and maternal satisfaction with those arrangements can be
studied for other Asian-American families. If common factors are found in various
Asian-American samples, it would be possible to make policy suggestions to enhance
the child-care situations of ethnic groups in America.
Second, only subjective measures of child-care arrangement quality were used in
this study. In future studies, objective quality measures need to be adopted. Caregivers'
quality rating of the child care or researchers' observations can be compared with those
of mothers or fathers in terms of satisfaction with the care arrangement.
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Third, based on the results of this study, it would be possible to examine KoreanAmerican mothers' ideals concerning child-care arrangements. Korean-American
mothers tended to concentrate on learning opportunities or on educational dimensions
when they rated the quality of the child-care arrangements. To differentiate KoreanAmerican mothers' attitudes toward the dimension of caregiver warmth from educational
dimensions, more specific measures need to be developed and used in future studies.

Conclusions

The findings of this study were mostly consistent with those of previous studies
that have addressed nonparental child care. In addition, this study investigated child care
of Korean-American families within a cultural context. Results showed that, as an ethnic
group, Korean immigrants have both continuities and discontinuities from their culture
of origin.
As mothers are acculturated, they acquire Western values in addition to their
Asian or Korean values concerning child development. Korean-American mothers seem
to have both American and Korean values. Even though these values did not affect the
type of child care chosen, it seems that they did influence maternal satisfaction with the
arrangements. In this study, mothers' expectations of child development were related to
satisfaction with the child-care arrangement, but not to type of child care.
Another important finding was that Korean-American mothers considered
educational activities or learning opportunities as important factors in child care.
Whereas Korean mothers considered relative care as high-quality care (Yoon, 1994),
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Korean-American mothers preferred center care in this study. This might be due to
Korean-American mothers ' goals for their children to be acculturated to the dominant
culture.
Because Korean-American mothers gave a higher value to educational activities,
overall satisfaction was the highest for mothers who used center care, rather than
mothers who used relative care. Unlike Korean mothers who can easily find various
institutions for early childhood education in Korea, Korean-American mothers may not
receive sufficient support for early childhood education in America. As a result, KoreanAmerican mothers give higher ratings to center care than relative care.
This study has implications in several areas. The findings provide information
about how mothers of ethnic groups perceive their use of nonparental care. Based on
these results, providers of child-care centers or family day-care centers can broaden their
understanding of ethnic children and their parents' needs. Also the results can be used to
develop many child-care policies for ethnic groups.
In conclusion, child care is not independent or contextually free from social
structures and cultures. This study shows that the relationsips among culture,
socialization, and development are complex for ethnic minorities immersed in a
dominant society.
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Appendix A
Tables of Supplementary Analyses
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Table 12
Relationship Between Available Relatives and Type of Child Care

Relative within 30 min.
Area
No relative within 30
min. Area
Note. N = 91 ; Qf = 2
***p <.OOI

Center
Care
14
34.1%

Neighbor
Care
5
12.2%

Relative Care

17
34.7%

25
51.0%

7
14.3%

22
53.7%

Chi-square
20.8357***

Table 13
Relationship between Provider-Trained and Child Care Type

Provider
Non-trained

Center Care
0
0%

Provider
23
Trained
I 00%
Note. N = 70; df = 2
••• n < .oo1

Neighbor Care
19
79.2%

Relative Care
21
91.3%

5
20.8%

2
8.7%

Chi-square
46.3802***

Table 14
Relationship Between Child Care Type and Availability of Care 6 PM to 7 AM

No

Center Care
28
84.85%

5
15.15%
Note. N = 86; Qf = 2
***p <. OOI
Yes

Neighbor Care
10
33.3%

Relative Care
0
0%

II
66.7%

23
100%

Chi-square
41.7655***
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Table 15
Relationship Between Child Care Type and Weekend Care

No

Center Care
31
94. 0%

Neighbor Care
19
63 .3%

Relative Care

II
36.7%

22
95 .6%

Yes

2
6.0%
~. N - 86;Qf - 2
*** .P < .001

4.4%

Table 16
family ln~Qme and Provider Tr!!in~d
Mean

S.Q

No

3647.50

1108.24

Yes

4590.32

2023 .42

!-value

-2.34*

* .P < .05

Table 17
W~~kenct Car~

No
Yes
** ,P <.Ol

and Weekly !:;Qst
Mean

S.Q

66.68

39.65

32.27

52.02

!-value

3.44**

Chi-square
45.3863***
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Table 18
Items Loading on the Child Care Satisfaction Factors
Factor
Loading
Educational Activities
The quality of outdoor play activities.

.91

The quality of the curriculum and the books.

.91

The quality of the play equipment.

.89

Physical facilities or space in which your child stays.

.85

The quality of video presentations.

.83

The quality of field trips.

.82

The quality of the activities provided by caregiver.

.76

The caregivers ' disciplinary style.

.59

Food Services
The quantity of the food.

.91

The way your caregivers deal with meals/snacks.

.90

The quality of the food.

.85

The caregivers' attitude toward parental visitation.

.73

The quality of child care service for the money you spend.

.58
(table continues)
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Factor
Loading
Routine Activities
The facilitation of your child's toilet training.

.88

The naptime routine.

.87

The attitude of caregivers toward flexibi lity of drop-off and pick-up
times.

.77
.74

The influence and interaction of other children with your child.
Cost/Convenience
The fees charged.

.85

The location of the day care.

.84

The number of other children cared for at the same time

.69

Table 19
Mothers' Satisfaction with Chi ld Care by Mothers' Rating oflts Quality
Edl!!;atiQnal

Activitie~

Mean (Sll)
Provider Trained

No
Yes

-.63
.81

(.70)
(.87)

Care 6 PM
to7AM

No
Yes

.51
.42

(.97)
(.86)

Weekend Care

No
Yes

.27
-.42

(1.03)
(.86)

CQs!L!:;Qnvenience

Qv!:r<!ll S<!tisf<ll<iiQn

!-value

Mean (Sll)

Mean (Sll)

!-value

-7.24****

.26
-.47

(1.08)
(.94)

4.34****

-.99
.46

(.90)
(.92)

-4.73****

-.47
.71

(.92)
(.07)

-5.76****

-.08
.12

-2.02*

3.01**

!-value
2.80**

(.46)
(.38)

*ll < .05, •• 12 < .01, ****ll < .001

00
\0
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Appendix D
Maternal Expectations of Child Development
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The following questions address your beliefs about developmental norms for children aged 0 to 8 years.
When do you expect your child to master each of the following tasks? Please circle one of the three
possible categories for each questions.

Age 0 to4

I. The child does not cry easi ly.
2. The child can get over anger by himself.
3. The child stands disappointment without crying
4. The child does not use baby-talk.
5. The child comes or answers when called.
6. The child does not do things forbidden by parents.
7. The child stops misbehaving when told.
8. The child does task immediately when told.
9. The child gives up reading or TV to help mother.
10. The child greets family couneously, "good morning".
II. The child uses polite forms, "please", to adults.
12. The child stays home alone for an hour or so.
13. The child takes care of own clothes.
14. The child makes phone calls without help.
15. The child sits at table and eats without he lp.
16. The child does regu lar household tasks.
17. The ch il d spends own money carefully.

18. The child can entenain himself alone.
19. The child plays outside without adult supervision.
20. The child can tell time up to quaner hour.
2 1. The child read aloud a 30-page picture book.
22. The child look up things in picture encyclopedia.
23. The child waits for his tum in games.
24. The child shares his toys with other children.
25. The child sympathetic to feelings of children.
26. The child resolves disagreements without fighting.
27. The child gets his way by persuading friends.
28. The child takes initiative in playing with others.
29. The child answers a question clearly.
30. The child states own preference when asked.
31. The child can explain why he thinks so.
32. The child asks for explanation when in doubt.
33. The child stands up for own right with others.
34. The child uses pointed scissors without supervision.
35. The child keeps his feet off furniture.
36. The child disagrees without biting or throwing.
37. The child answers the telephone properly.
38. The child resolves quarrels without adult help.

4to 6

6to 8
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Appendix C
Acculturation
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Instructions: The questions which follow are for the purpose of collecting infonnation about your
historical background as well as more recent behaviors which may be related to your cultural identity.
Choose the one answer which best describes you.
I. What language can you speak?
I . Korean only
2. Mostly Korean, some English
3. Korean and English about equally well (bilingual)
4. Mostly English, some Korean
5. Only English
2. What language do you prefer?
I. Korean only
2. Mostly Korean, some English
3. Korean and English about equally well (bi lingual)
4. Mostly English, some Korean
5. Only English
3. How do yo u identify yourse lf'?
I. Oriental
2. As ian
3. Asian-American
4 . Korean-American
5. American
4. Which identification does (did) your mother use?
I. Oriental
2. Asian
3. Asian-American
4 . Korean-American
5. American

5. Which identification does (did) you r father use?
I. Oriental
2. Asian
3. Asian-American
4. Korean-American
5. American

6. What was the ethnic origin of the friends and peers you had, as a child up to age 6?
I. Almost exclusively Asians, Asian-Americans, Orientals
2. Mostly Asians, Asian-Americans, Orientals
3. About equally Asian groups and Anglo groups
4. Mostly Anglos, Blacks, Hispanics, or other non-Asian ethnic groups.
5. Almost exclusively Anglos, Blacks, Hispanics or other non-Asian ethnic grou ps.
7. What was the ethnic origin of the friends and peers you had, as a child up to from 6 to 18?
I. Almost exclusively Asians, Asian-Americans, Orientals
2. Mostly Asians, Asian-Americans, Orientals
3. About equally Asian groups and Anglo groups
4. Mostly Anglos, Blacks, Hispanics, or other non-Asian ethnic groups.
5. Almost exclusively Anglos, Blacks, Hispanics or other non-Asian ethnic groups.
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8. Whom do you now associate with in the community?
I. Almost exclusively Asians, Asian-Americans, Orientals
2. Mostly Asians, Asian-Americans, Orientals
3. About equally Asian groups and Anglo groups
4. Mostly Anglos, Blacks, Hispanics, or other non-Asian ethnic groups.
5. Almost exclusively Anglos, Blacks, Hispanics or other non-Asian ethnic groups.
9. If you could pick, whom would you prefer to associate with in the community?
I. Almost exclusively Asians, Asian-Americans, Orientals
2. Mostly Asians, Asian-Americans, Orientals
3. About equally Asian groups and Anglo groups
4. Mostly Anglos, Blacks, Hispanics, or other non-Asian ethnic groups.
5. Almost exclusively Anglos, Blacks, Hispanics or other non-Asian ethnic groups.

I0. What is your music preference?
I. Only Korean music
2. Mostly Korean
3. Equally Korean and English
4. Mostly Eng lish
5. English only
I I . What is your movie preference?
I . Korean-language movies only
2. Korean-language movies mostly
3. Equally Korean/English
4. English-language movies mostly
5. English-language movies only

12. Where were you born?
----U.S. -----Korean ----Other-Where----Where was your father born?
----U.S. -----Korean ----Other-Where-----Don ' t know
Where was your mother born?
----U.S. -----Korean ----Other-Where-----Don ' t know
Where was your father's father born?
----U.S. -----Korean ----Other-Where-----Don't know
Where was your father's mother born?
----U.S. -----Korean ----Other-Where-----Don' t know
Where was your mother's father born?
----U.S. -----Korean - --Other-Where-----Don't know
Where was your mother's mother born?
----U.S. -----Korean ----Other-Where-----Don ' t know
On the basis of above answers, circle the generation that best applies to you:
I . I st generation = I was born in Korea or otlter
2. 2nd generation = I was born in U.S., either parent was born in Korea or other
3. 3rd generation = I was born in U.S., both parents were born in U.S., and all grandparents born in Korea
or other
4. 4th generation = I was born in U.S., both parents born in U.S., and at least one grandparent born in
Korea or other and one grandparent born in U.S.
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13 . Where were you raised?
I. In Korea only
2. Mostly in Korea, some in U.S.
3. Equally in Korea and U.S.
4 . Mostly in U.S., some in Korea
5. In U.S. only
14. What contact have you had with Korea?

I. Raised one year or more in Korea
2. Lived for less than one year in Korea

3. Occasional visits to Korea
4. Occasional communications (letters, phone calls, etc.) with people in Korea
5. No exposure of communications with people in Korea
15. What is your food preference at home?
I. Exclusively Korean food
2. Mostly Korean food, some American
3. About equally Korean and American
4. Mostly American food
5. Exclusively American food

16. What is your food preference in restaurants?
I. Exclusively Korean food
2. Mostly Korean food, some American
3. About equally Korean and American
4. Mostly American food
5. Exclusively American food
17. Do you
I. read on ly an Korean language
2. read an Korean language better than English
3. read both Korean and English equally well
4. read English better than an Korean language
5. read only English
18. Do you
I. write only an Korean language
2. write an Korean language better than English
3. write both Korean and English equally well
4. write English better than an Korean language
5. write only English
19. If you consider yourself a member of the Korean group, how much pride do you have in this group?
I. Extremely proud
2. Moderately proud
3. Little pride
4. No pnde but do not feel negative toward group
5. No pride but do feel negative toward group
20. How would you rate yourself?
I. Very Korean
2. Mostly Korean
3. Bicultural
4 . Mostly Westernized
5. Very Westernized
21. Do you participate in Korean occasions, holidays, traditions, etc.?
I. Nearly all
2. Most of them
3. Some of them
4. A few of them
5. None at all
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Appendix D.
Type of child care
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Type of Child Care

I. My child is (l)male (2)female
2. My child is born in 19( ), ( ), ( ).
3. Child cares J am using now are:

(Please put I in Child Care you use for the longest time, and 2 for the second longest time, etc.)
Please choose one of these options and response it
Time
Put Number
here

Type of Child Care

Cost

Per Day

Per Week

Per Hour Per Week
$

Center Care

hr.

hr.

Nu rsery school

hr.

hr.

Preschool

hr.

hr.

Kindergarten

hr.

hr.

Head Start

hr.

hr.

$

$

Family day care

hr.

hr.

$

$

Neighbor
( I) in my home
(2) outside of home

hr.

hr.

$

$

Friends
(I) in my home
(2) outs ide of home

hr.

hr.

$

$

(I) in my home
(2) outside of home

hr.

hr.

$

$

Father

hr.

Hr.

$

$
$
$

$
$

Re lati ves

by self

hr.

hr.

$

etc.

hr.

Hr.

$

Per
Mon.
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Appendix E
Mothers' Ratings of Quality of the Child Care
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• These are questions about the quality of the child care arrangement you use now. Please mark V or
answer th e following questions.

I.

(I) know

(2} don ' t know

how many children are cared for in the care arrangement.

If I know, the number of children is (

).

2. I
(I) know
(2} don't know
how many adults are working in the care arrangement.
If I know, the number of adults is about (
(!)know

3.

).

(2) don't know

whether caregiver has received special training in caring for

children.
If! know, the caregiver (I) has received training
(2) has not received training
4. I (I) know
If you know, please go to 5.
(2) don't know If you don't know, please skipS, and go to 6.
whether my child is given chance to learn new things in the care
arrangement.

5. How often is your child given chance to learn new things in the care
arrangement

(I)always (2)very often (3)moderately (4) occasionally (5) seldom
6. I (I) know
If you know, please go to 7.
(2) don't know If you don't know, please skip7, and go to 8.
how many toys there are with which children can play in the care
arrangement.

7. How sufficient are tl1ere toys with which your child can play with in
the care arrangement

(!)very many (2)many (3)some (4)a few (5) very few
8. I

(I) know
If you know, please go to 9.
(2) don't know
If you don't know, please skip9, and go to 10.
how much adult supervision my child gets in the care arrangement.

9. How much adult supervision does my child get in the care arrangement
(!)very much (2)much (3)some (4)a little (5)very little
10. I (I) know
If you know, please go to II.
(2) don't know If you don 't know, please skip I I, and go to 12.
how much caregiver provides discipline, when my child misbehaves
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II . When my child misbehaves, caregiver provides discipline
(!)always (2)very often (3)sometimes (4)occasionally (5)seldom
12. I (!)know
If youknow, pleasego to 13.
(2) don't know If you don't know, please ski pl3 , and go to 14.
how we ll does the caregiver provide safety precautions to prevent
accidents.

13. How well does the caregiver provide safety precautions to prevent
accidents
(!)very well
(2)fairly well
(3)moderately well
(4)somewhat lacking
(5)lacking
14. How happy is your child about the care arrangement
(I )very happy
(2)fairly happy (3)moderately happy
(4)a little happy
(5) unhappy
15. How much does your child like the caregiver
(!)likes very much
(2)like fairly much
(4)somewhat dislike
(5)dislike

(3)neutral

16. How convenient is the care arrangement to you

(!)very convenient
(2)fairly convenient
(3)moderately convenient
(4)somewhat inconvenient
(5)inconvenient
I 7. How affordable is the care arrangement to you
( !)very expensive
(2)fairly expensive
(4)fairly cheap
(5)very cheap

(3)fairly priced

18. The caregiver provides care service after 6 p.m. or before 7 a.m.
(!)yes
(2)no
19. The caregiver provides care service weekend or holidays
( !) yes
(2)no
20. Number of days the respondent stayed home from work/school in past 8
months because child was sick (
)
21. Number of days the respondent stayed home from work/school in past 8
months because care arrangement was not available (
22. Number of times respondent changed care arrangements.
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Appendix F
Child Care Satisfaction
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We are very interested in how satisfied you feel with your child care arrangements. Considering the
primary (most hours used) child care arrangement you have made for your child, how satisfied do your
feel with each of the aspects described below? Please write N/ A at the end of the question if an item on
this or subsequent pages does not apply to you.

Extremely
Dissatisfied

2
Moderately
Dissatisfied

Can' t
Decide

4
Moderately
Satisfied

Extremely
Satisfied

HOW SATISFIED DO YOU FEEL WITH:
I. The relationship between your child and the caregivers.
2. The relationship between you and your child's caregivers.
3. The location of the day care center.
4. The number of other children cared for at the same time.
5. The fees charged.
6. The influence and interaction of other children with your child.
7. Physical facilities or space in which your child stays (i.e. cleanliness, safety, facility size, appropriate
toys).
8. The quality of field trips.
9. The quality of outdoor play activities.
I 0. The quality of the play equipment.
II. The quality of the curriculum and the books.
12. The quality of video presentations.
13 . The attitude of the caregivers toward flexibility of drop-off and pick-up times.
14. The way your caregivers dea l with mea ls/snacks.
15. The quality of the food .
16. The quantity of the food .

17. The naptime routine.
18. The facilitation of your child's toilet training.

19. The caregivers' attitude toward parental visitation.
20. The caregivers' disciplinary style.
21. The caregivers• qualifications.
22. The quality of the activities provided by caregiver.
23 . The quality of the child care service for the money you spend.
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Demographic Characteristics
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• Please answer the following questions.

I. My age (

My husband's age (

2. The reason I live in America now

(I) I was born in America
(2) I immigrated before I married
(3) I immigrated with my husband after I had married him
{4) I married my husband who was in America
(2) American
3. My husband is {I) Korean
4. My job is (
5. I work for
{I) full time
(2) part time
(I) fixed time
(2) shift time
6. I work for
7. I work
(I) (
) hours per day (2) (
) hours per week
8. I earn about
)$per week
)$perhour
(2)(
{I){
9. My husband's job is (
I 0. My husband works
) hours per week
(I)(
) hours per day (2)(
II. My husband earns about
)$per week
(I){
)$per hour
(2)(
12. I finished
(2) middle school
{I) elementary school
(5) 4 yrs college/university
(4) 2 yrs college
13. My husband fmished
(2) middle school
(I) elementary school
(5) 4 yrs college/university
(4) 2 yrs college
)$per month
14. My family 's income before tax is (
15. Number of children my family has (
)
Among them children aged 0 to 8 are (
I 6. The people who live in my home now
{I) I, my husband, and our children
Please skip 17, go to I 8
(2) I, my husband, our children, and other relative Please go to I 7
17. The relative who lives in my home
(
18. Even though they do not live with us
{I) we have relative(s) who live in Utah
Please go to 19
(2) we don't have relative(s) who live in Utah
Please skip I 9, go to 20
19. The relative(s) who live in Utah are (
And the place where they live reach
(I) within (
) min (2) within (
) hours
20. My family {I) do not have religion
(2) do have religion and the type of religion is (

(3)(

(3)(

)$per month

)$per month

(3) high school

(3) high school
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